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R Student achievenent, the teacher and the program are the -3 areas generally assessed

N to determine educational results. The student as an object of study can be evaluated
Fo by norm-referenced measurement and by criterion-referenced measurement. If evaluations
involve non-referenced criterion, the experimental design includes an experimental
class- and- a control class with a pre- and post—standardized objective test
adninistered to. students. [ T S e

Recently a nunber of publications (Goodnan, Diederich Goslin Elidge) in the area

a of English Education have argued that standardized examinations, or norm-referenced

.S measurement, do not measure competence nor adequately measure performance in English.

. Another means for assessing curricular programs is to have curriculum developers-

4 M or the teacher state his: instructional objectives in overt student performances - -
- which are measured to determine the degree to which the goals and objectives have S

: been actualized. This means of evaluation has been criticized by a number of

authorities, including Duckworth, Ebel, Forehand, Grubmamn, Tyler. This criteria- .

referenced measurement is particularly unsatisfactory in the subject area of English

and has been the subject of TURerous attacks by Moffett, Purves, Guth and Ruth. g

The nany atte-pts to assess teacher perfotnance have led to very little. Curriculum
evaluation can be ‘assessed on the basis of generalizations made by recognized
authorities in a particular discipline. . Professionals, after concurring on the
generalizations evaluate. _programs in light of these hypotheses. It is fortunate

that recently James-Squire, the ex-Executive Secretary of the National Council

of Teachers of English, and Roger Applebee, Professor of English Education, University
of Illnois, have made a thorough study of superior high school programs in_the [
United States and the United Kingdom. Their reports have been published in High ° ]
School English Instruction Today and Teaching English in the United Kingdom. Squire :
-and- Applebee -enumerated 12 hypotheses:or generalizations -about -characteristics - - - =
one should find in supérior English programs. - With- modification, 9 of the 12 - -
h’y‘pith'eses have been restated so that the- focus of- observations was not on the e
entire English program,-but-on- specific semester selective courses-being piloted =
4in the ‘Mt. Diablo Unified School District. - The hypotheses deal with students® . -
_ breadth of literary experience within. language enriched classroom, with meaningful
conposition assignments, with varied methods of instruction, with a holistic English
program, with comprehensive reading,- ‘with the continuing education of the teacher,
with response to individual needs, and with relevance and oecumene. : S -

Rather than adopt the pseudoscientific norm—referenced neasurenent or the criteria- )
referenced measurement as-a méans of assessments, the Evaluation Committee of - -
the English Selective Courses decided to place their faith in a professional judgment
of classroom teachers and:-high -school administrators evaluating courses in light

of the nodified hypotheses of Squire and Applebee. S -
Two professionals nade naturalistic judgnents of ‘the degree to which the 9 hypotheses s
were being actualized in each selective course being offered at a Mt. Diablo District s
high school, The Evaluation Committee feels that experienced professionals will B
yield -more useful, though unquantifiable, results than highly structured objective -
measurenents which yield unit results of questionable interpretability.

-
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B FORM OF EACH REPORT
R TR ﬁineraypotheses of th_t Constit‘utes a ASuperior English Course

-

Eech of the 12 selective courses will he discussed belovw in terms of whether

o or not the course appears-to exemplify or to fail to exemplify each of the nine

,hyp’otheses that constitute a- -superior progran. in English . The information will

0 - be handled in the following form: . ‘ ’ . ’

=T R - - - : - - Y

R ,l.— A description of the course being studied as it :ls described in- :
e the Mt. Diablo Unified School District Catalog of COurse Offeri ngs.

"2, Each hypotheses w:lth'

'7 A. ‘,Gleanings fron observetion forns assessing the particular :,»:
T — "fjselective, e T ) — :
- B. - Pertinent questions fron the Student Questionnaire that have
bearing on each hypotheses relative to the selective course

being evaluated. L

‘ta

Student Response To Course

-4, Recomendations
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" LITERATURE .OF FANTASY

"This course, depending upon the “high school \may focus in one of two areas of
literature: science fiction and literature of the imagination. Novels, plays,
and poetry in which the settings transcend space and time or are imagined by the ~
mind will ‘be the content."

l)

The.. English Selective Literature of Fantagy,is being offered at anacio Valley

High School, Mt. Diablo High School, Clayton Valley High School, Pleasant Hill 7

High School and Concord. High School -the five schools that presently offer non-
graded selective English programs. The five classes -were observed by 10
evaluators. The average number of students in’ attendance was 27.

Among other interesting statistics about students in the Literature of Fantasy
selective are the following: 23 of 124 students ‘regsponding were 10th graders;
53, 11th- graders, and 49, 12th graders. 78 boys and- 45 girls took the class.
Responding to the question, ''What program or curriculum are you taking in school?"
. 22 chose "not decided"; 3 "vocational"' 6, "commercial or business education"'
37 "academic"’ and' 54~ gener el S S

Aypothesis No.zl;»'f:{

Programs will not be confined to a: single anthology, but there will ‘be evidence

of wide reading of many‘kinds of good books, such as library withdraWals, ample
classroom 1ibratries; and- -guided individual reading programs Books will not only
be prevalent‘but accessible.. f;", - - ) .

b 3

-

Gleaningg,from Teacher-Administrator Observation

Among the observations no one- mentioned the use ‘of anthology in any Literature - .
of Fantasy class. - In most instances, .the entire class was working with a single -
title, such as’ Gulliver 8 Travels, 2001 -and- Childhood's ‘End. . B

" No- reference was made regarding library books .though apparently in some cases
there were classroom libraries: "Three shelves of paperbacks." Students apparently
were reading«éeparate paperbacks: A variety of paperbacks, reflecting individual
interests," "Students carried various .ooks." Whether or not the independent
reading had been ""guided" by the teacher; one cannot say. One observer remarked-
that "students carry books, mostly fiction, some science fiction," an observation

with ‘which one might infer directed independent reading. s

Studentgguestionnaire

- PN

Thesonly question appearing in the Student Questionnaire which might reflect on
Hypothesis No. 1 is Item 17.

'17 Student-instructor planning. ) .
u-szz Fe204  Ne132 . - N . O
16%- 212 20% a. instructor encourages student participatlon '

~ in planning and organizing ‘class objectives
and activities

48% 50% - 482 b. instructor allows students suggestions and
T ‘ criticisms to influence his plans for class

. ) - objectives and activities i
32% - 262 29% - ¢. planning is chiefly by instructor

4% 3% 3% d. planning is spelled out in the course description.—

student and teacher restricted to the syllabus
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:7§zpothesis No. 2

~ short stories," "An ongoing lesson in 200i." References were made both by, -
" involved an apparently ongoing topic of ‘human 'society at its extremes." One

a mean of 2 57 for student involvementr S

7>The method of'instruction revealed that discussion was most frequently emphasized,

“and maintain student: ‘respect and contzol is quite unusual, His desire to meet ~ -

: development ideas." : - o LT
. Student Observation

" On the Student Questionnaire, Items 10 14, 17 (referuto results under Hypothesis
: 10 _In relation to other tourses, to_what extent has ths course motivated

" —M==342 C E305  Nel22

fhere will be a per~ept bly good intellectua‘#climate in the class. More . .
emphasis will be placed on ideas ana processes of thought than on rote learning. .

The physical features of the tlassroom might revea‘ : quality of the intellectual
climate of a clags. The foll owing observations were recorded sbout Literature

of" Eantaﬁz classes‘r "Rock music in background.”" "Students in horseshoe with
tableés,-not desks." "An atmosphere c¢f low tension, students at ease." Among

the observations made were the following: 'Class was in the process of writing

class and teacher to ‘previous works or sections in the book and the movie 2001.
"Sevsral students indicatéd they had read several in a series of science fiction."
"It was clear that the story had been started the previous day and the discussion

observer indisated that there was no evidence of continuity of thsme or topic.

On a scale ranging from 1 completely involved, to 7 uninvolved observers scored v

- A -
o _ - -

with silent reading second, and lecture third. Among anecdotal remarks, one .
observer wrote the following, which reveals the nature of the inteliectual . process
emphasized by” the teacher he visit ed, - "Mz X proved an unusually inte:esting
teacher to observe. ~His - abili”y K0 maintain an extremely informal atmosphere

the students at their own interest and ability ievel is reflected in their responses
to the reading and to.the classroom exercisesg Every student has a chance to
succeed at his own level of ability, Consiaering the great variety of- abilities,
this course might be difficult to present if handled by a teacher of less . -
dedication”and skill," "MA'very emjoyable observation.”" 'Other teachers presenting
such a course for the" first time might well be referred to Mz, X for course <

s

No.rl above), and 19 have»bearing on the’ intellectual qlimate of the class.

you to work for it?

152; 14z 172 . ‘a. consider bly more enthusiastic about working
: ‘ for this ours¢’ than otters

29Zi . 20% 29% b. more motiv n in this course than others
12%- - 10% 112 ¢, less motivation than others

30% - 442 . 35% ~ d. about average motivation

14%- - 13% 82 e. . practically no motivation

14;: How would you describe the attitudes of the class toward this course?

M=345 F=309 ' N=124 ' ‘ ‘

272 . 24% ©35% a. very favorable
33z - 242 - 31% b. fairly favorable 5
"28% . . 372 S 19% - el average . . :
8- 1z - 7 d, . decidedly- unfavorable

52 - 5% LA e, highly unfavorable
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19 . ,7,7Docs the course stinalate independent thinking?

N=123-

M=346 F=306
16% - 132 2572 a. to an unusual degroe
_ 407 382 46% b. much
25% -~ - 312 212 ¢. moderately
,142 -0 13[“" - 7% d. 1little
4% - " 5% 12 e. encourages rote memory work only, ltifles
B - - independent thinking -

ngothesié -No. 3

Teachers will provide not only for freqnent and varied writing'experiences, but

. also for meaningful motivation. . An emphasis will be on preparing the students

for. writing.

short ‘stories."

chosen. picture over the chalk tray."

described by. e11 the observere.

Under content emphaeized in the chart “Observers Reporte“ under Hypothsio No. 5

:One -observer renerked, “'reacher was meeting with etndents to talk ebout their
Another observed, “Students working on writing stories on a .
These yere the only compoeition activitiee

* -

below, composition was cited as the most emphasized content on two observation

fom end second nost on one obeervation fom.

Student Questionneire :'

A F>

R

On the Student Queetionnaire, Items 11 and 16 have bearing on Hypotheeie No. 3.

11: Compared with your other courses, the amouat of written work is:

Hmotheeio No. 4

,M-c346 F=309 °~ N=124° ' :
8 % 152 ‘A ,much more than the ,,usunl amount
192°  20% 242 'b.  somewhat more than usual
41% - - 392 - 44% _c. average in amount
(232 - 222 172, d. somevhat less than the average -
9%':7 122 82 e, much less than the usual amount
16 Whet thinge do you feel are the most help to you “in Bnglish classes?
M-322 F-284 N-ll? \ e
192 - 112 212 a. 'learning to reed faster and better
27%-~ . 292 27% b. learning to write better
6% - 5% 3% ¢. . learning the parts of- speech
4% 22 27 d. learning how to spell
441;’ 53% 472 e,

learning ebout people and- yourself

’rhe clue will revecl variety in methods and- xuteriale of instruction for

different groups of students within the course.

latitude in choosing’ materials of instruction. .There will be evidence of

g experinentation and innovation in the kinds of instruction.

Teachers will have considerable
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A cu'i-sbry study of the ruﬁonaes reveal that Literature of Fantasy is an extremely.
_heterogeneous class. One observation cited above under Hypothesis No. 2, has
) bear:lng ‘on this hypothesis also. :

One n:lght queation the use of a single title for a class of 30 students, j.’n
view of the apparent heterogeneity; yet an observer who evaluated a class using
a single title remarked that the teachers' worksheet, "seemed to be designed to .
give students of wide ability and ranges an opportunity for successful experiences."
Otlier than remarks quoted above regarding a variety of books and science fiction

collections, one could not infer much in rghtion to this hypothesis on the buh '}
of obcetvat:lm nade on the form. ] . T

thttverc R_egorts of Mcthodc Used_y Teachers In Orcier of ﬁphui_c

1| 2 3|ia| 5| 6| 7| 8

eacher’ Operat:lng Equipntnt

7} *Individual Work -

7’:Studcnt gutionmrc 3 , : T o ' -

- om thc Student Quutionncirc, Itens 17 (:efer to resultc under Hypothuil No. 1

above), 19 (refer to results under Bypothesis No. 2 above), and 25 have bearing
on- Bypothuic No. 4. , .

2757.: How valusble are ucigned rud:lngc?
8-330 - =291 N-123

102 32% - 6% -a outstending
282'", 312 292 almost always valuable

"30% -. 2717 - 3% c. .usually valuable '

22% - 252%, 3 SN sometimes worth rMiu
102'5—;- T .6%. 112 ) a vaste of tiue

Bmtbu:lc No. 5 S

Lannugc, litcratnrc, and composition will be taught in appropriatc proportion
and ‘not as separate cntitin. Inotruction v111 be coordinated and integrated.

in v:l.cw of nypothuic No. S ic ic dif.ficult to see how the three co-poncntc of
English might be reported as integrated. There are titles a teacher might select
for the purpose of demonstrating aspects of ‘language. Anthony Burgess' Clockwork

Orange 1s-an interesting example of an author's playing with a language which

he anticipates-in the 21st century. There was apparently little emphasis on
language, per se. . The thrust was in literature and, to a lesser dcgi’u, in
composition. In the chart below, one can scan the frequency of observers reporting
uphuio on the content ‘of the cluuc.
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A

‘| Composition 1 1

‘Oﬁaém:c'» Reports of Content Selacted By Teachers In Order .

*

1| 23] 4] s\|e
, A

Literature - 1 1 213 B

Language
Reading 1 -2 2 2
Speech formai : 1

Speech informal .
Mass Media 3
No content stressed .
Other : ‘ J

E ;*Diocuuiou process -

O ek s S O

-",;»..g‘.s&‘:n N -q:-v:f *v-k_g"T

'.l'horc were no quutionc on the Student. Quutionnaire that ught reveal the
dogru of :lntogution of litoutuu, of co-pocition. aud of hnguuo.

o Hzgothuh No. 6

;&lectivo ‘courses will provide eo-puhonsivo mttuction 1n the ck:llh of tudi.u
,for 111 atudontc. B ] . S :

,,,,, =

From tho rmrko on tho oburvation fon, the principlo of utuution duer:uml i
by Deniel Fader in ‘Hooked on Bookl “appears to be the rule in classes in Literatura -
of hntuz. In nearly evcry fou, oburnu cited ctudentc cartying books, or --
clucroon having booh avaihble. S o ,

‘rho uphuio on litcutuu and ditcucion u a nethod of cxpncating tho litoratuu .

might raise the question whether a “teacher's-goal is to teach literature to -
students or to -teach: ctudcntc ‘how to read literature. The following obutvation.
made by one observer, hopefilly could be extended generally to the practices of -
all teachers of English: "Teacher first read aloud a section, then stopped to
ask concept-type questions, students discussed the ‘ideas. Then he read again,
vith some structure. Purpose seemed to-be to help students undoutmd the content
of tho book. enjoy :l.t, and go bcyond contont to conccptc."

,Studcnt ggutionuiu 7 -
On tho Stud&nt Quutiouuiu. Itm 16 (rofo: to ruultc under Bypothuia No. 3:—

sbove) , 22, and 25 (refer to- ruultc .under Hypothesis No. 4 abovc) havc bur:ln;

-on uypethuh No. 6. -

22 Diff:lculty of ucigned tudi.ng.

,H-309 P=289 N-ll9 T
e § ¥ 17 SN § ¢ & %e too difficult

9%+ 79% - 78% - b. of appropriate difficulty
102 142 112 - €.  too easy -
Mthocu No. 7 - - I 1~

En;l:uh teachers vin be ptopared for the pnot course by h.;ving lheen a«:tivc -
in professicnal conferences that included a focus on pertinent ideas related to the
new subject matter, by making use of _opportunities for continuing their education-
through inservice training -or ctenuon school services, and by being conversant
about articlu and publ:lcatim on- the new cubjcctc.

B
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Obumro tqottod in a great ujouty of cases tlut teachers had :ludtviduuy
pursued information in the area of Literature of Fantasy. One person had attended
a California Association of Teachers of English Workshop in Science Fiction.

Many inservice courses taken by teachers were not specifically designed to covu;
science fiction. In 1light of the informatiou gleaned from the observers, there.

is a great nead for insarvice courses to help teachers design Literature of rut_a_.z

programs. = Siuce the tesm observation, one of the observers has chaired a , seminar
on the Literature of Pantasy and Science Fiction at a profnuml conference and
been invited to work in an Extension Proj Program on Science Fictiocn. In view of

the instructors teaching the class and the observers available, it would be wise

to rely on the talent presently in the Mt. Diablo Unified Sshool District to offcr
Ainrtmcuon to tuchcn vho feel insecure in this area. :

. !:Eotmu no. 8 . . L " K
uctctogcncm chuu w:lll have strong !n;n.h programs for eoncgc-bound students

and will aleo have special accomzodations for interests and sbilities of terminal
students. The course w:lll have uhtivoly fow drop-ouu after thc second veek
of :lutmetion. o

nypotbuu uo. 8 hu bun lolubat conrod by mtlm:ln; tmrh of obumu

referred to abave under Rypothesis No. 4. The Literature of Fantasy classes are
generally heterogensous. The sophistication of some of thetitles mentioned,
Culliver's Travels, Childhood's End, etc., indicates an awarensss of the needs

of the coilogo—bmd student, The great variety snd mumber of paperbacks ouihbic
- mld muut that tcntul uudnu' nuds were also being u:. :

tudcnt g!uuonu:lrc - ’

On ‘the Student Questionnaire, Items 15, 19 (refer to results under Hypothesis No. 2

shove) , 22 (refer o results under Hypothesis No. 6 above), 23, and 25 (refer to -
tuultl nudcr nypothuu No. -4 obau) lun buri.n; on nypothuic No. 8.

15 ‘I'Mnk:ln; back to- thc Mt when you l:lgud up for this course, has it
tulf:uhd your upcctaum?

‘ ll-3“ =306 N=123

25% - 228 X a. .more than fulfined ny upcctaum

23y 22 212 ‘b, it was .satisfactory

222 223 28 - c. about what I expected

172 22% 152 d. disappointad C

12% 122 112 e. did noct have very clear apaceat:lm
23. For my preparation and sbility, this course 12 ’
M=330 = =295 ° Ne122

102 11%° &% a. too difficult
. 80% - - 771% 842 b. about right
102 1 112 - c. too elementary

-




Jpothesis No. 9

: English .

. Me346 f;;
1s%

F~306 B
127

=292

36%
172
5%

. F-278

9%
20%

46%

17%
8z

TNel26 |

122

- 23%

443
152
6%

g

) 4

Student Response To Course

M-301
177"
10%.-
602
132

F=263
112
I3

- 69%

132 .

F=255

312

- 45%

%
162

N=111
122
122
61%

162

Ne97
382
512

22
9%

R - T
,—*:_b.:
_ of little: “value ’ B

d.

. e

: N-_121 S
-16%.
" 22%
44z

b.
IR -1

doi :
e.

a.
b,

L e
d.

Ce

d.’

Philosphy and substance of the English class will reflect changing social and
- educational patterns of the times.
they affect the society will be apparent in the content and methods of teaching

-The impact of technological innovations as

The very existence f science fiction being: offered in the curriculum would suggest
- the fulfillment of Hypothesis No. 9. In addition to the use of prose, teachers
apparently rely on such media as the motion picture, television, pictures, collages,
—and. posters to make the students aware of the: nature of our technological society.
One observer cited a unique feature in that the observed teacher "gave a resume of
weekend science fiction films on television."”

'1:’ Student @estionnaire
On the Student Questionnaire, Items 17 (refer to results under Hypothesis No. 1

- -above) , 20, 24, and 25 (refer to results under nypotheais No. 4 above) have some
bearing on Hypothesis No.- 9. . :

(:i‘: 20 llow do you estinate tbe value of this course to vou?

nos" valuable

- highly -valuable

of average valae -

of no. value Tl

- :In relation to other courses 1 am- now- taking, this course is:

very theoretical
sonewhat theoretical

- average® in balance between theory and practical
“applications

somewhat practical -

Vclosely related to practical application

e

On the Student Questionnaire, Items 10 (refer to results under Hypothesis No. 2.

; ;mxy are you taking this courae?

- it 1s required
" it is required but I would bave taken it anyway

I 1ike this area of English
I like the teacher

course was i’au’ggeated to me by:

Acounselor‘ :

friend
parent
English teacher

7"}- 7 - -

=




a7 18 « -How do you like this course as compared with other courses you have hnd
e including those you are now taking?

Ly
|5

= Me335  F=299  N=l22 ‘ S
VT 312 292 312 a.. one of the best -

382 392 392 b. above average
e 192 . 222 202 c. - below average
. 122 102 " 102 °  d. one of the poorest
A 21. Disregarding the teacher and the way the course was taught, how do you
] - rate the subject matter of the course?
i S Me3#6  Fe307 | Nel26 o
! o 342 432 352 a. liked it very much -
412 362 . 41Z b. liked it fairly well
, 172 152 | 1712 c. neither liked nor disliked it
= A d. dislike the subject o T
: 3 4% 22 3% e. ’ strangly disliked ' )
= . 26. As conpnred with traditionsl English conrses (l‘.'nglish II or English III) ’
}: B o this selective course gnve you.: -

»

u-315 !b278 ,N-IIS,_ R )
.66 611 702 - - a. - greater depth in the subject matter

9z 5% - 7%2-  b. . too much depth
262 S 33z C23% c.; about the same

) ] 27. As conpnred with traditional English courses (English III or English IV) .
R - --- this selective course gave yon.

C Me302 - Fe271 'N-106

i 622 612 . 122 a. more flexibility in pursuing your interests -
g 132 112 102 - b. more rigid scheduling of books the teacher
: 1 e . o ~ selected : )
252 .2 182 - c. about the same
Reco-endations

'I‘he Evnlnation Committee reconends (1) -that the Seeondary Instructional Council
 adcpt Literature of Fantasy as a permament course offering in English in the

" Mt. Diabio Unified- School District; (2) that the District provide inservice
workshops for instructors teaching Literature of Fantasy in the District;

(3) that the English Department Chairmen and English teachevrs consider

estnblishing a policy regnrding the teacher's role as advisor to the studeat. -




BLACK. LITERATURE

. "This course will be a study of literary works by Black authors which provide an
{0 additional perspective on American life. The course will integrate the literary
contributions of Black authors into the broader category of American literature
in order to acquaint the students vith a wide range of Black writing."

= The English’ selective Black I.iterature is being offered at two of the five schools
presently offering nongraded multi-selective English programs. Two classes

H were observed by four evaluators. The number of students in attendance averaged
27. -

¥

»
3 ¥

. Responding to the question, "Do you plan to go to college?" 57 answered yes, -
7 were undecided, and 5 were not planning to.

Hnothesis No. 1

Prograns will ‘not be confined to a single anthology, but there will be evidence
of wide reading of many kinds of good ‘books, such as library withdravals, ample
classroom 1ibraries, and guided individual reading prograns Books vill not only
,be prevalent but accessible.t o : o e T e

,Anong the observations, one- observer nentioned the use of a Black literature ) .
-anthology. Inmost- instances, the classroom was well .decorated with posters: .. - - -
relating directly to the vontent of the Black Literature class. Among the titles
observed were Black Voices, The- Autobiography -of Malcolm X, Native Son, Go Tell
It On The Mountain, Invisible Man, Black On Black, “The -Way It's Supposed To Be,:
Black Religion. In one. ‘class,-an observer-reported: seeing income tax- forms which
- apparently were being studied 4in the -Black Literature: In tkree of the four -
“‘observations, repotters single out an emphasis on poetry. In one class a
small classroom library was reported. There was no infomation regarding the
utilization of the school library.

'Student Qgstionnaire

.
.
. P AT Tl L AR
v s Dt vn ikt "M}ﬂ*ﬁrmﬂwﬁ‘,"‘ﬁwg? o ‘?"*‘”j“F’,"?T?«W.-sf«“‘f'.{'""r@f?“ g R, o
A T N A AL A A e v

',ﬁﬂ"‘

On ‘the Student Questionnaire, Item 17 has bearing on Hvpothesis No. 1. |

T
BRSO

jl]. Student-instructor planning: - :

5 M=322 F=294 N=69 : .

= 162 . 21 292 _a. instructor encourages student participation
£ - in planning and organizing class objectives 2
— 7 ) . and activities .

482 502 512 b. instructor allows students' suggestions ‘and

criticisms to influence his plans for class
} objectives and activities
322 262 172 . €. planning is chiefly by instructor
1 4 K4 32 d. plamning is spelled out in the course description'
) student and teacher restricted to the syllabus )

v;,l.

!iypothesis No. 2

,,"l'here will be a perceptibly good intellectual climate in the class. More
enphasis will be placed on ideas and processes of thought than on rote learning.




-~

Specific features of the classroom that reveal inte11ectual climate were that’
¢ "The entire room was decorated by pictures, displays, and highly motivational -

s visuals,.all related to the study of Black Literature.” "Desks in. discussion )
i circle-—-open atmosphere.”" "Students were genuinely involved in the poetry."

e "Playing. Devil's Advocate, teacher attempted to get class to articulate both

| - .7 sides of the value conflict: people's rights versus roperty rights and thus
} ‘ to examine their own values.”

On a scale of 1 completely involved to 7 uninvolved, observers averaged pupil
5 involvement as 1.75. :
o
58

£ Student @estionnaire 7

‘On the - -Student Questionnaire, Items 10 14, 17 (refer to results under Hypothesis
No. 1 above), and 19 have bearing on Hypothesis No. 2.-

+

. ‘ 510. In relation to other courses, to what extent has this course motivated . -
€ ~ you to work for it? ’ -
- ¥ M=342 ,F-305 ‘- N=69 - - . = I
= 152 142 - 232 a. cohsicfierably more. enthusiastic about working
a G .- - for this course than thé others -
S S 29% - 20% ,3"2 - b. more motivation in this courvse _than. others
;122 102 12° . ¢, less motivation than others. - . -
: -730% . 447 267 dv - “about-average motivation - - T
142 132 172 - e "practically no motivation

A 14 How would you déscribe the a'ttitudes of the class toward this course?

“M=345 F=309 N=70 L

i - . s b f
e R A R e AR S o PRy
[ R UYL A R TR Y i e '

- 27% 242 362 - a. very favorable '
, g' 332 242 302  .b. fairly favorable 7 - -
82 ~28% - - 3712 - 24 c. -average - _ ' : ’
7 8% 11% 7 d., ,decidedly unfavorable -
I 4 5% 32~ e. 'highly unfavorable

19 Does the course stimulatef'independent thinking?

M=346 F=306 N=70

. e
N T

162 132 172 ° a. -to an unusual degree
40% 387 462 b. 'much ) ' ) N
252 312 233 c. . moderately :
147 132 142 d. 1little °
3 -4% LY 4 - 0z e. encourages rote memory work only, stifles
i;; : - : independent thinking
- H;vpothesis No. 3
k Teachers will provide not only for frequent and varied writing experiences, but
also for meaningful motivation. An emphasis will be on preparing the students
] R for writing. - -
s Evidence of composition»d.s suggested by the following. "Quarterly reports to be

. turned in either oral or written or both." 'Three-member panel--reads poems from
- a collection, some of her own." The degree of preparation cannot be ascertained
- from the few remarks which ‘were supplied by the observers._

.




g R T e g ]
P A L SN AT PN

g o e

T

Kainiit

R e O E

ey ik S

Student Questionnaire

On the Student Questionnaire Items 11 and 16 have bearing on Hypothesis No. 3.

ll; Compared with your other courses, the amount of written work is:

M=346 F=309 " N=70

.7 4 x4 92 a. - much more than the usual amount
192 - 202 272 b. somewhat more than usual
412 392 302 c. average in amount
237, 222 292 d. somewhat less than the average
9% 122 62 e. much less than the usual amount

A16;; What things do you feel are the most help to you in English classes? - -
 Me322  Fe284 N-69 ' '

192 1172 132 a. learning to read faster and better

27 292 ~10% - rb. learning to write better

62 5% -3Z2 " learning the parts of speech

4% - 22 - 1% ”,d°<; learning how to spell ) B -
- 53Z~ 722 - . e, learning about people and yourself . o

‘fﬂypothesis No.rb—

=

The c1ass wi11 reveal variety in: methods and materiala of instruction for- -
different -groups .of students within the course. Teachers wi11 have considerable

-latitude in choosing materials of instruction.: There will be evidence of
rexperimentation and innovation in the kinds of instructione'

'Among activities observed _one- eva1uator mentioned the teacher's using a

filmstrip, several mentioned the reliance upon the genre of poetry in addition
to prose; and another stated "teacher used inquiry techniques beautifully,”
and "three students—multi-media presentation-white ghetto.

VObservers ‘Reports of Methods’ UsedgAy,Teachers,In Order of Emphasis

|Student Presentation 2 1 i
- |Teacher Opérating Equipment

1] 23| 4]s|e]7 |8
Lécture T 3 _ 3
Groups -

Silent Work ,
Recitation . 1 -
Discussion 1 1| 3
Socratic ‘ :

Other

7 *Only and ‘a good one!

Student Questionnaire

On the Student Questionnaire, Items 17 (refer to results under Hypothesis No. 1
above), 19 (refer to results under Hypothesis No. 2 above), and 25 have bearing
on- Hypothesis No: -4.-

- -11-

Lo .
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25. -how valuable are assigned readings?

M=330 = F=291 N=68 - ~ .
102 - 32% 262 a. outstanding .

- 28%. 312 342 b. almost always valuable
30% - 27% 212 c. usually valuable . -
22%- 252 12% d. sometimes worth reading
102" 62 72 . e, a waste of time

Hypothesis No. 5

Language, literature, and composition will be taught in appropriate proportion
and - not as separate -entities. Instruction will be coordinated and integrated.

The reader should refer to the chart below in ordet to make inferences about
the ‘degfée to which this hypothesis was observed in Black Literature classes

in Mt. Diablo Unified High Schools. One observation had bearing on the integration:

"Follow-up on poetry assignment. ‘Students discussed contrast and comparison.
Discussed similar metaphors and basic themes. '

-

Observers Reports of Content Selected By Teachers In Order of Emphasis

Tal el salals|elrls]d

Composition -3 "2
Language ‘ : 2 ,
Reading - : 1 3
Speech formal X ) :

Speech informal : . 1* | - , ’ .
Mass -Media ' s
!No—content stressed

Other

‘j= *Only

As. mentioned, while discussing Literature of Fantasy in regards to Hypothesis
No. 5, there were no questions formulated on a student questionnaite that might
reveal the attainment of this hypothesis.

Hypothesis No. 6

Selective courses will provide comprehensive instruction in the skills of reading
for -all students. S .

Inferences regarding this hypothesis can be made from observations about class
assignments, "Outside reading of at least four books," and from the-range of-
readings represented in cited titles, Mhlcolm X, Native Son, Go Tell It On The

Mbuntain, Invisible Man, Black Voices.-

-12- - :
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Student Questionnaire‘

“On the Student.Questionnaire, ItemsAlé (refer to results under Hypothesis No. 3
above), 22, and 25 (refer to results under Hypothesis No. 4 above) have bearing

‘on Hypothesis No. 6.

22, Difficulty of assigned reading:

. M=309

. F=289  N=69 ‘
112 7. 7% a.
792 792 83% b.
102 142 102 c.

Hypothesis No. 7.

too'difficult
of appropriate difficulty

?}too easy

English teachers will bé prepared for the pilot course by having been active
in professional conferences that included a focus on pertinent ideas related to the
new subject matter, by making use of opportunities for continuing their education
through inservice training or extension school services, and by being conversant

. about articles and publications on. the new subjects. .

! Observers remarked that the teachers were well read.- Both teachers had attended

. _and -chaired sessions in Black literature at teachers conferences, both regional
'and Asilomar.' . .

“

Hypothesis No. 8

Heterogeneous classes will have strong English programs for. college-bound students
and will also have special accommodations for interests and abilities of terminal

students., The course will have relatively few drop-outs after the second week
T of: instruction. N

'Since Hypothesis No: 8 somewhat -overlaps with Hypothesis No. 2 and No. 4, the - -
-~reader might refer to. remarks from questionnaires above.‘ The range of readings
“‘suggests ‘that-the teachers are aware of the heterogeneous nature -of the, classes
they teach., It appears that the students in Black Literature are less heterogeneous
than students- in Literature of Fantasy. Q \

One observation should have bearing on the degree to which all students were
considered: "bell rings for lunch, 3.students leave, 30+ stay to hear the
discussion." The impressive degree of pupil involvement .cited under Hypothesis
No. 2 should also suggest the attainment of Hypothesis No. 8.

Student Questionnaire

éﬁ the Student Questionnaire, Items 15, 19 (refer to results under Hypothesis
No. 2 .above), 22 (refer to results. under Hypothesis No. 6 above), 23, and

25 (refer to results under Hypothesis No. 4 above) have bearing on Hypothesis
No. 8. , .

15. Thinking back to the moment when you signed up for thi course, has it
fulfilled your expectations?

M=344 F=306 N-70 o

252 222 332 a. more than fulfilled my expectations
23% 222 192 . b, it was satisfactory” - .

222 222 132 c. about what I expected

172 222 232 . d. disappointed

122 122 132 e,

did not have very clear expectations
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23. For my preparation and ability, this course 1is:

M=330 F=295 ‘N=65

0% 12 - 112 " a. too difficult-
80z - 772 812 b, about right
102 122 82 - ¢. too elementary

Hypothesis No. 9

Philosphy a;d substance of the English class will reflect changing social and
educational patterns of the times. The impact of technological innovations as
they affect the society will be apparent in the content and methods of teaching
English.

The existence of this course reveals a keen awareness of artistic and of current
sociological trends. That it is only being offered in two of the five schools
might suggest that the remaining schools consider of fering Black Literature to
students. Features in classrooms observed such as.the use of - filmstrips, the *

income tax forms, "visuals on the walls (highly motivational visuals, all related

to the study of Black Literature)” suggest a keen awareness of -the right media to’
use in obtaining one?élpqugtives; e T o : .

»

OﬁltﬁerStuﬁéﬁé:Questiéndaire, Items 17 (refer to results under Hypothesis No. 1
above), 20; 24, and 25 (refer to results under Hypothesis No. 4 above) have
bearing on -Hypothesis No. 9. . ’

20, How do you estimate the value of this course to you?

x
.

M=34 F=306 N=70

15%- 12% 21% a.. most valuable

32z 292 402 ‘b, highly valuable

342 362 262 c. of average value
132 - -17% 102 - d. of little value
6% 5% 32 e. of no value -

Zﬁt In relation to other courses I am now taking, this course is:

Me319  Fe278  Nebh

132 9% 132 a. very theoretical
222 202 202 b. somewhat theoretical .
S 39%. . 462 442 c. average in balance between theory and
7 practical applications
15% 17% 132 d. somewhat practical '
112 8% 112 e. closely related to practical application

Student Response To Course

On';he Studént‘Questionna;reg Items 10 (refef to results under Hypothesis No. 2
above), 12, 13, 18, 21, 26, and 27 provide interesting comparison when viewed
in relation to the composite scores of boys and girls,

‘ ; -

12. Why are you taking this course?
Me=301 - F=263 N=66

172 112 112 a. it is required
- 10% 7% 62 b. it is required but I would have taken it anyway
60% 692 672 c.. I like this area of English

132 17% d. I like the teacher

-14- b




13.  This course was suggested to me by: .-

M=262 F=255 Nu57 ’ .
| k7 I 312 162 a. -counselor .
| J 442 45% 72% b. friend
| - 6% 7% 22 c. parent _
o 142 163 112 d. English teacher .

| - 18, How do you like this course as compared with other courses you have had,
- including those you are now taking?

H-335 F=299 N=70

312 292 44% a. one of the best

S 382 392 392 b, above average

192 222 9% c. below average

122 10 9% d. one of the poorest

w0 21, Disregarding the teacher and the way the course was taught, how do you
- rate the subject matter of the course?

: Me346  W=307  NelO o - Q
¢ 342 . 432 - S " & liked it very much ) .

. 41% - - 362 .27 b - 1iked it fairly well

C o 1t 1 "c.. neither liked nor disliked it

v - 4% 4z 12 d. ~ dislike: the subject.

S 42 - 22 k¥ 4 e. ctrougly disliked - -

26 As conpared with traditional Engliah courses (English II or English III) ’
- _this. ulective course gave you: -

fat .

H9315 F-278 N=61 4 )
. 66% 612 . 74% a. _ greater depth in the subject matter

9% - 5% 82 ‘b, - too much deépth
262 32 . 18% c. ' about the same

A v ] A

27 As coupared vith traditional English courses (Englim 111 or English 1v>.
. tlils selective course gave you:

¥, N
, : Hf'302 F=271 N=62 ; . :
3 - 82% 612 582 a. ‘'more flexibility in pursuing your interests
3 132 112 182 b. more rigid scheduling of books the teacher
. selected
252 27% 24% c. about the same
Recommendations

The Evaluation Committee recommends that the Secondary Instructional Council adopt
Black Literature as a regular offering in Mt. Diablo Unified School District. As with
the Committee's racommendations regarding Literature. of Fantasy, we feel that Item 9
on-the Quutiomuire reveals a weakness in the understanding of thc role of the
teacher as advisor to students in selecting courses. We recommend that the teachers
have a greater rnle in advising students selecting future English selectives.

»

I i R e e R K e e

We- ieco-md not only the Secondary Instructional Council adopting this sslective
English course as a regular offering in the Mt. Diablo Schools, but also miggést other
schools explore the possibility of offering this selective if they have not already
done 80,
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RUSSIAN LITERATURE

Iy

- "Students in this course will read, in translation, poetry, drama, and the novel

of pre- and post-revolutionary Russia." Though this selective has been offered

and taught in two of the five high schools offering nongraded, multi-selective
English programs, the course was being taught only in one school during the
evaluation. The one class observed by two evaluators had 30 students in attendance."

Hypothesis No. 1 - i .
Programs will not be confined to a single anthology, but there will be evidence
of wide reading of many kinds of good books, such as library withdrawals, ample

classroom libraries, and guided individual reading programs. Books will not only
be prevalent but gcceuible. . . . )

‘rhc featuru of the classroom whicli would lead one to infer the attainment of
Hypothesis No. 1 include the following: '"A well stocked paperback library of
Russian literature vas available in the classroom: bulletin boards, posters,
emphasizing class content were in evidence. Records used were shown to me by
the teacher." And "half the students carried paperback editions of Cancer ward
and half of thcn cart:l.ed paperback ed:l.tim of The First ctrclc."

) 'Sl:udent mectiomuire ; ’ '

-

Onfthc Student -Questionnaire‘, Item 17 has bearing on Hypothesis No. 1.
17.. 7Student-inctructor planning'
M-322 F-294 N=28

162 - 212 292 a. instructor encourages student participation in .
- planning a‘nd organizing class objectives and
activitie
482 50z - 462 b. :l.nctructor allows atndenu' suggestions and

criticisme to influence his plans for class
objectives and activities .
a 262 212 c¢. planning is chiefly by instructor
4% - 32 42  d. planning is spelled out in the course description:
' ’ student and teacher restricted to the syllabus
Hypothesis No. 2 - .

~

*

There will be a perceptibly good intellectual climate in the class. More
ewmphasis will be placed on ideas and processes cf thought than on rote learning.

"Aﬁtiactivc-pleuaﬂt—relevant," and "discussion of relationship between two books,
with the difference only superficial as to setting or deeper as to characterization

and cxplonticu of theme would cuggut that the intellectual climate was quite
good., ‘

-

On a scale ranging from 1 completely :l.nVolvcd, to 7 uninvolved, the mean score of
ctudcnt involvement was 1.

. St"ud'ent Questionnaire

~ On the Student Questionnaire, Items 10, 14, 17 (refer to results under Hypothesis

No. 1 above), and 19 have bear:lng on Bypothecis No. 2.
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10. In relation to other courses, to what extent has this course motivated
~you to work- for it? .

L]

M=34 F=305 N=29 A ’

15% - 142 212 a. considerably more enthusiastic about working
. for this course than theothers .

292 20% 382 b. more motivation in this course..than others

122 102 k ¥ 4 c. ' less motivation than others - -

302 442 k14 d. about average motivation

142 132 3% e. practically no motivation

14. How would you describe the attitudes of the class toward this course?

Me345  F=309  Ne29

- 27% T 24X 592 a. very favorable

332 242 172 b. fairly favorable
282 371 . 20% C. average .

82 11% 2 d. decidedly unfavorable L
5% 7 4 e. highly unfavorable )

19.- . Does the course stimulate :Lndgpjndgﬁ; ,t’hink:l.ng?
Med46 - Fe306  N=29

16% -13% - 10% a. - to ‘an unusual degree
- 40% . . 38% 662 b. wmuch - < -
252 312 172 - c. moderately
142 - 13% 7% d. little
&2 . 52 (1) 4 e. encourages rote memory work only, stifles

independent thinking
Hypothesis No. 3 '

Tijehcro wi,li provide not only for frequent and varied writing experiences, but
also for meaningful motivation.  An esiphasis will be on preparing the students

. Ihou;h there were no remarks by observers regarding composition assignments on

the graph below, one can see on "Observers' Reports of Content Chart" under
Hypothesis No. 5 below that composition is involved in the Russian Literature
class. There is a severe limitation in evaluating this program in that only one

'cla‘lg has been observed.

Student Questionnaire .,
On the Student Questionnaire, Item 11 and 16 have bearing on Hypothesis No. 3.
11. Compared with your other courses, the amount of ‘written work is:

M=346 F=309 N=29

82 % 172 . a. wuch more than the usal amount
192 20 282 b. somevhat more than usual
41 39X 412 ¢. average in amount
232 222 102 d. somevhat less than the average

9% 122 32 e. wmuch less than the usual amount
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-|Recitation

16. What things do you feel are the most help to you in English classes?

- M=322 F=284 - N=27

42 learning to read faser and better
562 ) learning to write better

02 learning the parts of speech

42 learning how to spell
372 5 learning about people and yourseif

Qﬁothcsis No. &

[

The class will reveal variety in methods and materials of instruction for
different groups of students within the course. Teachers will have considerable
latitude in choosing materials of instruction. There will be evidence of
experimentation and innovation in the kinds of instructionm.

. The 7typ¢ of acﬁ.vity described by observers éonld lead one to infetr that the

lttqclnr—vai using some interesting group techniques: "Two discussion groups, one
for each book." - "Teacher leads the discussion for one group while the other group
reads," and "teacher's purpose to allow student interaction of opinion and perception

~to deepen the uad,iﬁ;*qxpcgiqcc." .

0;! the chart below, onc -can- see the nature of methods employed by tiu teacher.

Observers' Reports of Methods Used By Teachers In Order of Ea hasis
’ 1| 2| 3} 4 |s5s|e 8

Lecture
{Groups
Silent Work

Discussion’

Socratic

Student Presentation
Teacher Operating Equipmant
Other

Sttﬁcnt Questionnaire

“On the Student Questionnaire, Items 17 (refer to results under Hypothesis No. 1

sbove), 19 (refer to results under Hypothesis No. 2 above), and 25 have bearing
on Hypothesis No. 4.

25. How valuable are assigned readings?

M-330 r=291 N=28

102 322 212 a. outstanding

282 312 462 b. aluwost always valuatle
302 272 212 c. usually valuable

222 252 112 d. sometimes worth reading
102 62 (174 e. a vaste of time
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nmr thesis No. S
Language, litcr;tulre. and composition will be taught in appropriate proportion

- and not as separate¢ entities. Imstruction will be coordinated and :l.utpgutcd.

A The htcr—:clitimh:lp of ittcumu. rdadin;. and discussion is revealed in the

remarks quoted above. The chart below suggests integration of the componeats of
composition and literature in reading. Due to the few obututim. one cannot
discuss this hypothesis at length.

Ob’::ﬁnu Reports of Content Selected By:!uchers In Order of Erphasis
_._.__2__._\9! __r .
1 2 3 4 5 [ 7 8 9

Literature 1] 1
Composition - 13
Language . :
Reading ' 2 2
Spaech formal
Spesch informal - - 3 ;
Mass Media

No content stressed
Other '

m othesis No. 6 - .

sncct:l.vc courses vill provide comprehensive instrvction in the skille of rud:l.n;
for all students. .

One observer commented "student have been reading their respective novels with
the-intention of completing both Solshenitsyn books. Discussion luads o seeing
the uniqueness of the two books snd the.value of rudin; both of them.’’ "Above
ons can see that the emphasis on ruéiu +and the teacher's role in instructing
lt\ldlntl how to read the literature of’amcu is being al:tuncd "

Studcnt gt_lut:l.onna:lrc

On the Student- mut:l.omuiu. Items 16 (ufc: to results under Hypothesis No. 3
above), 22, and 25 (refer to results under Hypothesis No. 4 above) have bearing
on_Hypothesis No. 6. \

‘22, Difficulty of assigned reading:

M=309 P=289 N=28

1 7 4% a. too difficult ,
79% 792 96% b. of appropriate difficulcy
102 142 1) 4 c.7 too easy

Hypothesis No. 7

Engiish teachers will be prepared for the pllot conrse by having been active

in professional conferences that included a focus on partinent ideas related to the
new subject matter, by making use of opportunities for continuing their education
through inservice training or extension school services, and by being conversant
about articles and publications on the new subjects.

-19-
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-the Student Questionnaire indicated thnt-they were _taking an, academic program 1n
~high school. 15 of 26 tupouuo indicated ‘that. thcy vould want to be rémambered
%8 a "brilliant student." Au 29 otudcnu mdicatcd that - thcy vere going to ;o -
-on to college. . .- : . . . s

—‘Stndcnt gutionnair . ‘ o ' - L
'Ou the Student Quutionuiu. Ituo 15. 19 (refct to .results under nypothuu. ‘

=25 (refer to results under Bypothuu No. -4 abovc) have bearing on uypothuis
No. 8: - = .

 M=330 F=295  N=29

- During the teaching of this course, the teacher participared in a day-long workshop

for instructors teaching Russian Literature at the State Convention of the c:lifotnia

. Auociation of Teachers of Engluh in Los Angelu.

llmthu:u No. 8

Heterogeneous classes will have strong English programs for college-bound students
and will also have special accommodations for interests and abilities of terminal
students. The course will have relatively few dtop-outo aftct the second week

of iustruction. :

Onc observer remarked that "otudcnu have read a sampling of Russian utcnmu
and range of reading genre and time (presumably hpuuivc)."» Both obssrvers

indicated that the students in the class were probably-A's. Ruuhn iiierature
appears to appeal tc a most ho-ogmoul group. 26, 0f 29 studonu :upond:ln;

/
No. 2 abon). 22- (vefer to results under’ Hypothesis ‘No. 6 above), 23, and .

23. For my preparation and ability, éhii course is:

-10% 12 4% a. too difficult
802 7% 902 b, about right
102 122 62 €. too elementary

B

‘l!nothuis No. 9

- ?hi.loophy and substance of the English ciass will reflect changing social and

educational patterns of the times. The impact of technological innovations as

_they affect the society will be apparent in the content and methods of tuchm
‘mn-h.

Ela
Among literature tpud records and msotion pictures on the video tape were included
in the Russian Literature course. The class being offered suggests attainment
of the hypothesis.

Student Questionnaire

On the Student Questionnaire, Items 17 (refer to results under Hypothesis No. 1
above), 20, 24, and 25 (refer to tuults under Hypothesis No. & above) have
bearing on Hypothesis No. 9. ’

-

‘20. How do you estimate the value of this course to you?

-

M=346 P=306 N=29°

152 122 172 a. wmost vaiuable

322 292 66% b. highly valuable
-342 362 172 c. of averagr value
132 17% 0z d. of little value

6% 5% 0z e. of no value

.zo.'

" '
v




e 8
2

' . N Oy AP e WD BCNEY S WS
T W ‘;‘""’E" ‘-"f'( T

| M=262 F=255 N=12

-24,. In relation to other courscs I am now takiné, this course is:

- M=2319 F=278 N=26 )
132 9% 252 a. very theoretical

222 20Z, 122 - b. , somewhat theoretical
392 462 46% ¢. average in balance between theory and
practicgl applications
- 152 172 122 d. somewhat practical
T 11% 8% 4 e. closely related to practical application

Student Response To Course . ) : ’

On the Student Questionnaire, Items 10 (refer to results under Hypothesis No. 2

above), 12, 13, 18, 21, 26, and 27 provide interesting comparison when viewed
in relation to the composite scores of boys and girls.

- 12, Why are you taking this course? -

M=301  P=263  N=25 -

12 112 (17 4 a. it is required —
R, i 4 7% (174 ‘b. - it is required but I wonld have taken it anyway
- 602 692 . 922 c. I like this area of English’

. 132 132 -8% " d, I like the teacher

' 13, This course was suggested to me by:

352 312 8% a. counselor
- 442 452 I Y 4 b. friend
6% 7% - 0% c. parent
142 162 16Z d. English teacher

) 18 . How do you like this course as compared with other courses you have had,

including those you are now taking?
H-335 . . F=299 N=29

31z 292 57 a, one of the best

382 39% 28% b. above average

192 2272 14% c. below average
.12 102 1) 4 d. -one of the poorest

21. Disregarding the teacher and the way the course was taught, how do you
rate the subject matter of the course?’

. M=346 F=317 N=29

34 43% 622 a. liked it very much
412 362 34% b. 1liked it fairly well
172 152 42 ¢. neither liked ror disliked it
4z 42 0% d. dislike the subject
42 22 0z e. strongly disliked

-26. As compared with traditional English courses (English II or English III),

this selective course gave you:

M=315 P=278  N=28

662 612 822 a. greater depth in the subject matter
9% 5% 7% b. too much depth
26% . 332 112 c. about the same

=21~
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M=302 F=271 N=26
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132A 112 42 b.
5 252 272 122 c.
f Recommendations

High Schools.
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622 612 852 a.

27. As compared with traditional English courses (English III or English IV),
this selective course gave you:

more flexibility +n pursuing your interests -

more rigid scheduling of books the teacher
selected T

“r #
about the same _ Lo

— 7

Though this- class was only observed by two evaluators, the evidence recorded and 1
the overvhelming student endorsement leads the Evaluation Committee to recommend .
the approval of Russian Literature as an offering in English in the Mt. Diablo District
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LITERARY CLASSICS

"This course will study various myths, including modern interpretations and
analysis of the origins of the myths, epics of different cultures, and those

monumental literary works which provide the present with insight into the
timeless themes of humanity." ’

Literary Classics is being taught in four of the five high schools in the Mt.
Diablo Unified School District.. Eight observers participated in evaluating
four courses. . The number of students in classes as observed averaged 27.6.

Because of the mistake in the distribution of student questionnaires, one of

the four classes of students did not have the opportunity of filling out the
Student Questionnaire. Of .the 78 students who did, there were 3 9th graders;

22 10th graders; 34 1llth graders; and 19 12th graders. 38 boys and 39 girls took
the class. Responding to the question, "What program or curriculum are you taking
in school?" 6 chose "not decided"; 3, "Vocational"”; 10, "commercial or business
education"; 43, "academic”; and 16, "general."

In:response to the question, "If you:could be remembered he-e at school for one
of the four things listed below, which one would you want to be?" 14 of 67 chose
"prilliant student”; 11, "good athlete"; 7, "leader in activities"; and 31,
"popular among students”.

When asked if they planned to attend college, 66 of 78 indicated that they were,
10 were undecided, and 2 were not planning to.

Hypothesis No. 1

~

Programs will not be confined to a single anthology, but there will be evidence
of wide reading of many kinds of goocd books, such as library withdrawals, ample
classroom libraries, and guided individual reading programs. Books will not only

" be prevalent but accessible.

According to observers, were few library books, individual reading assignments
and secondary resources in classes. In most cases the students were carrying the
work assigned for the class, though one observer reported, "A great variety of
books carried by students. Some from other classes. A good variety of paperbacks
All students had class reader with them.” Though the majority of titles were
from pre~-Christian Greco-Roman period, teachers were using modern titles such

as "Zorba the Greek.” Yet there were no reports of readings outside of the
Western tradition being assigned or recommended to students.

Student Questionnaire )

On the Student Questionnaire, Item 17 has bearing on Hypothesis No. 1.

17. Student-instructor planning:

M=322 F=294 N=68

162 207 15% a. instructor encourages student participation in
planuning and organizing class objectives and
activities .

482 502 542 b. instructor allows students' suggestions and
criticisms to influence his plans for class
objectives and activities

322 262 25% ¢. planning is chiefly by instructor

4% 32 6% d.

planning is spelled out in the course description:
student and teacher restricted to the syllabus

-23~




.
K N

3
oy Y ¥

e e

L L L e

By O A R

Hypothesis No., 2 '

There will be a perceptibly good intellectual climate in the class. More
emphasis will be placed on ideas and processes of thought than on rote learning.

Such observations from observers as the following would lead one to infer that

a good intellectual climate existed in the classrooms: '"Much student art work

on display."” '"Rooms well decorated, much display of material appropriate to and
keyed to anthology." "Pictures ahd_maps relating to Greece' and Greek mythology
on one.bulletin board." "Portable with desks in circle--couple of couches in

the back of the room. Attractive pictures and photographs on wall." "The
classroom was well decorated. Some of the decorations relative to the course."
"...class involvement and interest was very high, and the student responses

to the visual images demonstrated a good grasp of mythological references presented
by the instructor with very specialized background. The course would have to be

of great interest to most students." However, two observations were disconcerting,
"Some memorization," and "The physical atmosphere,' however, was somewhat disordered,
there being no obvious pattern to the seating. This gives the group a somewhat
disoriented effect."” These observations suggest that at one extreme in a least*"
one class a rather -traditional atmosphere prevails, and at the other a loose
atmosphere exists without apparant purpose.

Thé:mean score of the observers réting student involvement from 1 completely
involved, to 7 uninvolved, was 2.71.

Gleanings from Teacher-Administrator Observation

"There seemed a real sense of purpose on the part of the students, but a very
pleasant informality. Some students sat on the floor, some passed thermos
bottles of coffee, and everyone seemed interested in the presentations. An
unusually well structured and well conducted class, especially impressive in this
observation because the students were the primary participants.”

Student Questionnaire

¥

On the Student Questionnaire, Items 10, 14, 17 (refer to results under Hypothesis
No. 1 above), and 19 have bearing on Hypothesis No. 2.

10. In relation to other courses, to what extent has this course motivated
you to work for it?

M=342 F=305 N=77

15% -. 142 157% a. considerably more enthusiastic about working for
this course than the others

297 20% 26% * b, more motivation in this course than others

12% 10% 18% c. less motivation than others

30% 447 27% d. -about average motivation

147 132 14% e. practically no motivation

14. How would you describe the attitudes of the class toward this course?

M=345 F=255 N=77

35% 31% 162% a. very favorable

447 45% 192 b. fairly favorable

6% - 1% 392 c. average

147 16% 16% d. decidedly unfavorable
) 102 e. highly unfavorable
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195 Does the course stimulate independent.thinking? -

M=346 F=306 N=77 T :
16% 132 12%° to an unusual degree

~~40% 382 262 much

252 31% . 35% moderately
142 132 232 little

/v 4 LY 4% encourages rote memory work only, stifles
g independent thinking

4ypothesis No. 3

Teachers will provide not only for frequent and varied writing expefiences -but

also for meaningful motivation. An emphasis will be on preparing the students
for writing.

In-the chart on content under Hypothesis No. 5, one will see the degree of
emphasis on composition in the Literary Classics selective. Among observationms,
Lthe following are of interest: 'The reports 3 seemed to be an excellent means

for exercising students' composition skills and speaking skills as well as
selecting information relative to the content of the course.” "Some projects,
e.8y- construct model,of Parthenon, write a Canterbury tale in iambic pentameter,
some student reports,' and "writing assignment (write some statements about the
book’ after they have finished reading it) given on board relating to Zorba the
Greek "

Student Questionnaire

On the Student Questionnaire, Items 11 and 16 have bearing on Hypothesis No. 3.

11. Compered with your other courses, the amount of written work is:

M=346 F=309 N=78
8% 7% 132 a. much more than the usual amount
192 217 172 b. somewhat more than usual
41% 392 47% c. average in amount
23% 227 162 d. somewhat less than the average
122 62 e. much less than the usual amount

things do you feel are the most help to you in English classes?

F=284 N=66 .
112 9% learning to read faster and better
292 272 learning to write better
5% 5% learning the parts of speech
2% 22 learning how to spell
53% 58% learning about people and yourself

Hypothesis No. 4

The class will reveal variety in methods and materials of instruction for
different groups of students within the course. Teachers will have considerable

"latitude in choosing materials of instruction. There will be evidence of

experimentation and innovation in the kinds of instruction.
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Gleanings from Teacher-Administrator Observation .-

L There were frequent observations that revealed the range of creative methods

. teachers employed in teaching Literary Classics, such as "Teacher shows and asks

. questions about pictures (slides, books) of buildings and about how they reflected
culture of the cultures involved--how one can tell a great deal about people in

- a culture by reading their myths." "This lecture-discussion contained the idea
' but with architecture instead of myths."

s
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' "There were questions by teacher and students for about 5 to 10 minutes and
answers to them by the student doing the report. This seems to be primarily a
class that reads for homework and has lecture-discussion during the class hour
with a few projects thrown in." "Students were giving oral reports on background
material for reading (oral reports on background to classical literature)wﬂ—*—~a*
"All work was of independent nature. Teacher helped individuaISethroughout
period." "Mrs. X used slides taken on her sabbatical...the slides showed various
mythvlogical characters and various -places prevalent in mythology. The slides
were used for review and to increase student background."

"Teacher believes individual or group projects should be shared with the class.

One group of three girls finished telling of Gilgamesh--three other girls began ‘
story of Rome " "The teacher played tapes of several old 'Lone Ranger' programs g
with the purpose of having the students observe and discuss the aspect of the

'hero' in modern form. Students were asked to contrast and compare the 'Lone

Ranger' with classical heroee."

1

Obeetvers Reports of Methods Used By Teachers In Order of Emphasis

( ‘ 1 2 3 4 S 6 7 8
. Lecture 1 1 1 2
- |Groups > 3
Silent Work 1
Recitation : 1
Discussion 4 1] 2 1 1] 2]1
Socratic 1 1
Student Presentation 1 3 3
Teacher Operating Equipment 1 1
|0ther 1%
*Individual Work

Student Questionnaire

On the Student Questionnaire, Items 17 (refer to results under Hypothesis No. 1
above), 19 (refer to results under Hypothesis No. 2 above), and 25 have bearing
on Hypothesis No. 4.

25. How valuable are assigned readings?

M=330 F=291 N=75

102 322 SZ a. outstanding
] 28% 312 23% b. almost always valuable
‘ 302 27% 302 c. usually valuable
222 252 252 d. sometimes worth reading
102 6% 162 e, a waste of time
N
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gypothesie No. .5 : ' °

Language, 1itereture, and composition will be taught in appropriate proportion
and not as separate entities., Instruction will be coordirated and integrated.
Once again this very important hypothesis was very difficult to substantiate
through observers' remarks on the observation form. One observer in filling

out the content emphasis chart added some interesting remarks about the integration
of language, literature, and composition. In assessing the conpoaition, she
stated "No short assignments--a few, approximately three long pepers In
assessing language emphasis, she added "As used in literature." . The latter
observation is of utmost importance in making- students aware of diction and
choices of imagery in revealing the idea the writer is attempting to communicate.
This process is the essence of language study in any English class.

Observers' Reports of Content Selected Bz_Ieechere In Order of Emphasis
- 1| 2 3 4 5 6 7 e 9
iterature. 1 1 3 1 3 1 1
Composition ~ 2 3 2 3 3 3
guage 3 2 3 3
Reading 1 2 1] 2 1
Speech formal
Speech informal 1 4 1 2 1
Mass Media 1
o content stressed
Other

TREOTETTR

7N S sy

H

2

" Hypothesis No. 6

Selective courses will provide comprehansive instruction in the skills of reading
for all students. :

The observers assessed the students as representing a heterogeneous range with

the median being a B track student. Evidence of the extent to which the Literary
Classics class reveals Hypothesis No. 6 can be inferred from some of the following
quotes: '"Students were doing readings in mythology, with heavy reference on
classical references, to build toward readings of Oedipus Rex or Antigone. "

"Most students have the text for the class in hand., It was s used only at the

very end of the period for an oral reading assignment."

“Excellent preperetion for reading in the Odyssey." 'Teacher said she read or
told meny of the stories to the class."

Considering the challenging literary selections chosen for this heterogeneous
class, it is encouraging to see the frequency of oral reading as a technique.

Because of the obvious overlap of many of these hypotheses, it -is—important that
the‘reeder refer to the chart on content emphasis under Hypothesis No. 5 above.

-27-
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responsible for arranging curriculum in packages. Had spent part of a summer and

ey

Gleauigxg from Teachet-ﬂdministrator Oblervation

Student Questionnaire

On the Student Questionnaire, Items 16 (refer to results under Hypothesis No. 3
above), 22, and 25 (refer to results under Hypothesis No. 4 above) have bearing L
on Hypothesis No. 6. B
22, Difficulty of assigned reading:

M=309 ©  F=289 N=75

112 7% 122 a. too difficult
79% 792 762 b. of appropriate difficulty
10% 142 122 c. too easy

gypothesis No. 7

English teachers will be prepared for the pilot course by having been active

in professional conferences that included a focus on pertinent ideas related to the
new subject matter, by making use of opportunities for continuing their education
through inservice training or extension school servicea, and by being conversant

Gleahingl from Teacher-Administrator Observation

"I assume her knowledge came from tollege courses and self-education." "The
teacher has an extremely good background in the field and an intense interest in
the mythology and symbolism of myth, and her design for the course is very
thorough and well planned." "Teacher returned from one year sabbatical to Greece.
Depth of background was excellent for this course." "Teacher and colleagues

much time during term refining and perfecting packages.”

uypofh;iis No. 8

Heterogeneous classes will have strong English programs for college-bound students
and will also have special accommodations fcr interests and abilities of terminal
students. The course will have relatively few drop-outs after the second week

of instruction.

“Hrs. X, vho is a very pleasant and highly organized teacher, deals with a great

range of students including nonreaders. The individual programs make_good sense

for such a diverse group. For a group that lacked self-confidence and self-
discipline, the teacher and the method of presenting material looked most appropriate.”

"Teacher played tapes of several 'Lone Ranger' programs, with the purpose of |
having the students observe and discuss the aspect of the 'hero' in a modern |
form." "The course would have to be of great interest to most students." "The |
course was considered with mythology, students were enlarging their knowledge
by (small teams) presenting myths and mythological heroes that the class as

a whole had not had time to study. Some had copy of particular mythology or r-
epic hero on whick they were reporting." 'Some projects, e.g., construct model
of Parthenon, write Canterbury Tale in iambic pantameter, some student reports,
a test, etc."” "Students were giving oral reports on background material for
reading. One was on mathematics of the Greek culture, another had to do with
Greek theater, poem was read by a student on the history of the Trojan War,

and a report on the beginnings of medicine.'




The reader might refer to the use of grouping as a technique to provide for the
greater range of abilities in the method chart which appears under Hypothesis
No. 4. The use of this method was reported by only one observer.

The discrepancy bef;een observations made and recording on the chart reveals
probably more of an oversight on the part of observers than on teacher practice..

Student Questionnaire

,On the Student Questionnairﬁ, Items 15, 19 (refer to results under Hypothesis No. 2
above) , 22 (refer to results under Hypothesis No. 6 above), 23 and 25 (refer to
Hypothesis No. 4 above) have bearing on Hypothesis No. 8.

15, Thinking back to the moment when you signed up for this coutse, has it
fulfilled your expectations? =2

M=344 F=306 N=78
- 25% 22% 152 a. more than fulfilled my expectations
232 222 262 b. it was satisfactory
22% 22% 18% ¢. about what I expected !
17% 22% 27% d. disappointed
12% ) 122 142 e. did not have very clear expectations

23, For my preparation and ability, this course is:

{
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Me330 F=295 N=75 )
102 112 162 a. too difficult
802 772 732 b. about right

10%2 122 112 c. too elementary

Hypothesig No. 9

Philosphy and substance of the English class will reflect changing social and
educational patterns of the times. The impact of technologicval innovations as
they afiect the society will be apparent in the content and niethods of teaching
Ensli'h .

The singularity of focus on the literary classics of the Western Tradition revealed
in the selected titles suggests a certain narrowness in view of the global °
village we presently live in. The copious use of slides, posters, films, and
records demonstrated the teacher's awareness of technological devices that make
literary works of the past more vital and alive. The choice of Zorba the Greek

and tapes from The Lone Rggggr demonstrates how teachers make more vital our
connection with the past.

Student Questionnaire

On the Student Questionnaire, Items 17 (refer to results under Hypothesis No. 1
above) , 20, 24, and 25 (refer to results under Hypothesie No. 4 above) have
bearing on Hypothesis No. 9.

20, How do you estimate the value of this course to you?

M=346 F=306 N=77 )

152 122 8z most valuable
322 292 322 highly valuable
342 362 23% of average value
132 172 192 of little value
6% (74 192 of no value

-
-

Pl

~29-



1

g S P, 1 IR DA TP L A
AT W W
IRV “

A N
i R

24. In relation to other courses I am now taking, this course is:

M=319 F=278 N=67

132 92 122 a. very theoretical

222 20% © 22% b. somewhat theoretical

392 462 452 c. average in balance between theory and
practical applications

152 172 192 d. somewhat practical

112 82 12 e. closely related to practical application

Student Response To -Course

On the Student Questionnaire, Items 10 (refer to results under Hypothesis No. 2
above), 12, 13, 18, 21, 26, and 27 provide interesting comparison when viewed
in relation to the composite scores of boys and girls,

12. Why are you taking this course?

M=301 F=263 N=59

172 112 29% . &, it is required

102 7% 8% b. it is required but I would have taken it anyway
60% 692 - 58% ¢. I like this area of English ’

132 132 5% d. I like the teacher

13. This course was'suggested to me by:

M=262 P=255 N=62

352 312 552 a. counselor

44% 452 232 b. friend

62 7% 62 c. parent

14% 16% 162 d. English teacher -

18. How do you like this course as compared with cther courses you have had,
including those: you are now taking?

M=335 F=299 N=70

312 292 192 a. one of the best
382 . 392 312 b. above aversge

192 222 242 c. below average

122 102 26% d. one of the poorest

21. Disregarding the teacher and the way the course was taught, how do you
rate the subject matter of the course?

M=346 F=307 N=77

342 432 222 a. liked it very much

412 362 512 b. liked it fairly well

172 15% 172 c. neither liked nor disliked it
' 4 4x 82 d. dislike the subject

4x 22 32 e. strongly disliked

26. As compared with tradftional English courses (English II or English III),
this selective course gave you:

M=315 F=278 N=67

662 612 572 a. greater depth in the subject matter
92 5% 9 b. too much depth

26% 33x 34x c. about the same
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27. As compared with traditional English courses (English III or English 1IV),
this selective course gave you:

M=302 ‘=271 Ne6?7

622 612 43% a. wore flexibility in pursuing your interests

132 112 222 " b. wmore rigid scheduling of books the teacher
selected

252 272 k14 c. about the same

Recosmendations “n

The Evaluation Committee recommends (1) that the Secondary Instructional Council
adopt the course Literary Classics =3 a regular English offering in the Mt. Diablo
Unified School District; (2) that thke District run some day-long workshops to study
the areas discussed in this evaluation, such as, focus on the Western Tradition,
the availability of readings for a range of students in heterogeneous classes,

and" the means of integrating components of English; (3) that a clear policy.
regarding the role.of the English teacher as advisor of the student selecting

_ English selective courses be studied.
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BIBLE AS LITERATURE

“This course will study the many types of literature, both prose and poetry, found
in the Bible. It will explore ways in which writers of world literature have used
biblical themes, reference, and style, as a basis for their works. Among the
literary genre that will be studied will be the poetry of Psalms, Letters of St.
Paul, The Biography of David, The Euayo' of The Prophets, and The Drama of Job.

As with Literary Classics the English selective course, Bible as Literature,
generally dravs the more able student. It is being- taught in two of the five high
school English programs in the Mt. Diablo District. The number of students in
attendance in classes observed averaged 28.5. Among the 102 enrolled, 8 were 10th
graders; 49 were 11th graders; and 44 were 12th graders; 42 boys and 60 girls were
taking the classes observed. In response to the question 'What program or curriculum
are you taking?" 12 chose "not decided”; 3 chose "vocational"; 7 cliose "commercial
or-business education”; 46 chose "acad-ic"' and 34 chose "uneral" In response

. to the question "If you could be remembered here at school for oné of the four

things listed below, which one would you want to be?" 33 of 90 who responded

chose "brillimtc student": 14 chose "good athelete"”; 13 chose "leader in activities";
and 27 cliose "popular among students.” 82 students islicated that they phn to
attend college, 16 were undecided, and 3 were not planning to.

Mothuh No. 1

Prograns win not be confined to a linglc authology, but there will be evidence
of wide reading of many kinds of good books, such as library withdrawals, ample
classroom libraries, and guided individual reading programs. Books will not only
be prevalent but accessible.

As the course description above suggests, the Bible can be thought of as an
snthology. Other works complementing the readings were the following citations
observered by members of tha Evaluation Committee: "Biblical reference books
available on the front table,” "Small classroom library - ~ The Greatest Life Ever
Lived, The Story of The Biblc World". Observers alno mentioned that the various
‘translations of the Bible were available.

Student Questionnaire
On_the Student Questionnaire, Item 17 has bearing on Hypothesis No. l.
17. Studcnt-iutructor planning:

MR Aot P

H-322 1'-294 NaZB

162 212 29% a, instructor encourages student participation
in planning and organizing class objectives
and activities

48% 50% 46% b. instructor allows students’ suggestions and

criticisms to influence his plans for class
. objectives and activit.es
322 262 212 ¢, planning is chiefly by instructor
7 4 32 42 d. planning is spelled out in the course description:
student and teacher restricted to the syllabus

<
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Hypothesis No. 2

There will be a perceptibly good intellectual climate in the class. More

enphasis will be placed on ideas and processes of thought than on rote learning.

Glchh.s from Teacher-Administrator Observation

"Continuity very clear and students obviously used to carry into next step."
“Excellent discussion and arrangement of desks (3-sided) and many visual aids
neatly arranged." "Student projects displayed on cupboard tops, maps on chalk

board trays." "Beautiful display of material directly related to the course of
instruction."” o

Observers rate pupil involvement on a scale ot.l completely involved, to 7
uninvolved at a mean score of 3.2. |

Student Questionnaire

On the Student Quutiamiri. Items 10, 14, 17 (refer to results under Hypothesis
No. 1 above), and 19 have besring on Hypothesis No. 2.

10, Im nhtiou to other courses, to what extent has this course motivated
‘you to work for it? E

M=342 =305 N=29

152 - 162 212 a. considerably more enthusiastic about working
’ for this course than the others

292 202 k1.4 b. wmore motivation in this course than others

122 102 iz C.' _less motivation than others

302 442 342 d. about average motivation

142 132 K} 4 e. practically no motivation

14, How would you describe the attitudes of the class toward this course?
Me34S  F=309  Nw29 ‘

212 22 592 &, very favorable

332 242 17% b. fairly favorable

282 k¥ 4 202 Cc. average
82 11% k } 4 d. decidedly unfavorable
52 L) 4 oz e. highly unfsavorable

19, Does the course stimulate independent thinking?

M=346 =306  N=29 )

162 132 10% a. to an unusual degree

402 382 66% b, wmuch

25% » 1z 172 c. moderately

162 132 2 © d. lictle _
42 5% 174 e. encourages rote memory work only, stifles

independent thinking

Hypothesis No. 3
Teachers will provide not only for frequent and varied vriting experiences, but

- also for mesningfui motivation. An emphasis will be on preparing th¢ students

for writing.

-
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There vas a lack of reference to writing assignments among the teacher-sdministrator
observations. One observer did mention "writing involving English usage and
oral participation on the part of students.”

Student Questionnaire
On the Student Questionnaire, Items 11 and 16 have burm on Rypothesis No. 3.

11‘. Compared with your other courses, the amcant of written work is:
M=346 =309 N=29

82 < 172 a. wuch more than the usual smount
192 202 282 b. somswhat more than usual
412 392 412 C. average in smount
232 222 102 d. somevhat less than the average

2 122 k ¥ 4 e. mich less than the usual smount
16. What things do you feel are the most help to you in English classes?
Me322  Fe284  Ne27

192 112 &2 a. leaming to read faster and better
27 292 562 b. leaming to write better

[ Y 4 5% _ (1) 4 €. learning the parts of speech

Y 4 22 42 d. 1learning how to spell
&A4% 532 3% e. learning about people and yourself
Hypothesis No. 4

The class vill reveal variety in methods and materials of instruction for
different groups of students within the course. Teacher: will have considerable
latitude in choosing materials of instruction. There will de evidence of
sxperimentation and innovation in the kinds of instruction.

Mmong thie variety of approaches the teacher utilized were the following:

Field trip to the Pacific School of Religion, individualized instruction throu;h
projects such as students creating a film on David and Sol, use of visual
materials related to literature, encouraging orsl reports, relyiug on newspapers

snd wagazines, encouraging students to use a phonograph when presenting their
repoxts. and filmstrips.

Observers' Reports of Methods Used B Teachers In Order ofép%n_s_g

1] 21 3t 4«4} S| 6| 7 | 8
lacture 3 1] 2

Groups 5~

Silent Work

Recitation 2 2
Discussion 4 3
Socratic 1 4

Student Presentation 1
eacher Operating Equipment |2 2
Other 3=

- =geferance study
Miork shests by students
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Student Questionnaire

On the Student Questionnaire, Items 17 (refer to results under Hypothesis No '

above) , 19 (refer to results under Hypothesis No. 2 above), and 25 have bear 3
on Hypothesis No. 4. .

25. How valuable are assigned readings?
M=330 F=291 N=25

10 322 212 a. outstanding

282 312 462 b. almost always valuable
302 272 212 c. usually valuable

222 252 112 d. sometimes worth reading
10Z 6% 0z e. a waste of time

Hypothesis No. 5

Language, literature, and composition will be taught in appropriate proportion
and not as separate entities. Instruction will be coordinated ana integrated.

Once again, regarding this very important hypothesis of what one should observe

in a superior English program, there were too few citations by observers of

the Bible as Literature classes relating to the integrating of the components

“of -English. Yet, one statement ("Emphasis on Hebrew Writing Style, identification
of same") suggests a focus on language and style as aspects of communication.

One gets a better sense of integration from the chart below.

Observers' Reports of Content Selected By Teachers In Order of Emphasis

123456789“

Literature 2 3
Composition 3 1%
Language
Reading 1 3

Speech formal

Speech informal 2 4 1
Mass Media 1

No content stressed
Other

*Composing film

Hypothesis No. 6

Selective courses will provide comprehensive instruction in the skills of reading
for all students.

Since the majority of the students enrolled in Bible as Literature were more able,
the reading assignments were generally given to all , all members of the class. From
remarks of observers, one cammot ascertain the degree of differentiation of reading
material for heterogeneous groups within a class.
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Student

estionnaire

On the Student Questionnaire, Items 16 (refer to results under Hypothesis No. 3
above) and 25 (refer to Hypothesis No. 4 above) have bearing on Hypothesis No. 6.

Bypothesis No. 7

English teachers will be prepared for the pilot course by having been active

in professional conferences that included a2 focus on pertinent ideas related to the
new su ;ect matter, by making use of opportunities for continuing their education
through inservice training or extension school services, and by being conversant
about articles and publications on the new subjects.

The teachers observed are eminently qualified: one having studied Bible as
Literature at Oxford, England, and the other at San Francisco State. . The latter
also participated in a summer workshop at the University of Indiana. Both are
extremely well read.

Hypothesis No. 8

Heterogeneous classes will have strong English programs for college-bound students
and will also have special accommodations for interests and abilities of terminal
students. The course will have relatively few drop-outs after the second week

of instruction.

Gleanings from Teacher-Administrator .Observation

"Lesson plans for the semester indicate students are given a wide range of
activities.”

There appears to be some misunderstanding regarding the responsibility of
counselors placing students in elective classes. From one observation form, an
observer reports that the teacher "expressed the feeling that counselors often
place student in her elective that shouldn't have been placed there."

Student Questionnaire

On the Student Questionnaire, Items 15, 19 (refer to results under Hypothesis No. 2
above), 22 (refer to results under Hypothesis No. 6 above), 23, and 25 (refer to
results under Hypothesis No. 4 above) have bearing on Hypothesis No. 8.

15. Thinking back to the moment when you signed up for this course, has it
fulfilled your expectations?

Me344 F=306 N=29

252 222 522 a. more than fulfilled my expectations
232 222 242 b. 1t was satisfactory

222 222 102 c. about what I expected

172 222 142 d. disappointed

122 122 0z e. did not have very clear expectations

23. For my prepat:ation and ability, this course is:

M=330 F=295 N=29

102 112 47 a. too difficult
80% 77% 902 b. about right
102 122 62 c. too elementary
T
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H&pothesis No. 9

Philosphy and substance of the English class will reflect changing social and
educational patterns of the times. The impact of technological innovations as

they affect the society will be apparent in the content and methods of teaching
English.

In view of this hypothesis, one should refer to Hypothesis No. 4. Such involvement
by the teachers in preparing field trips to Pacific School of Religion and
encouraging students to make films on Biblical subjects reveals attainment of

this hypothesis. One observer remarked that a teacher used "experience in the
Orient to illustrate use of modern scribes in countries where people cannot

write for themselves."” Such an analogue suggests the teacher's keen sense of
making general or relevant aspects of a specialized course-like Bible as Literature.

. Student Questionnaire

On the Student Questionnaire, Items 17 (refer to results under Hypothesis No. 1
above) , 20, 24, and 25 (refer to results under Hypothesis No. 4 above) have
bearing on Hypothesis No. 9.

20. How do you estimate the value of this course to you?

M=346 F=306 N=29

152 122 17% a. most valuable
322 292 66% b. highly valuable
34% 362 172 ¢c. of average value
132 172 0z d. of little value
6% 52 02 e. of no value

24, In relation to other courses I am now taking, this course is:

M=319 F=278 N=26

132 92 252 a. very theoretical |

222 202 122 b. somewhat theoretical

392 462 46% c¢. average in balance between theory and practical
applications

152 172 122 d. somewhat practical

1z - 82 4z e. closely related to practical application

Students Response To Course

On the Student Questionnhire, Items 10 (refer to results under Hypothesis No. 2
above), 12, 13, 18, 21, 26, and 27 provide interesting comparison when viewed
in relation to the composite scores of boys and girls.

12, Why are you taking this course?

M=301 F=263 N=25

172 112 0z a. it is required

102 7% 0z b. it is required but I would have taken it anyway
602 692 922 ¢, I like this area of English

132 132 8% d. I like the teacher
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13. This course was suggested to me by:

M=262 F=255 N=12

35% 312 8% a. counselor

442 452 75% b. friend

6% 7% ox c. parent

142 162 16% d. English teacher

18. How do you like this course as compared with other courses you have had,
including those you are now taking?

M=335 F=299 N=29

312 292 57% a. one of the best

38% 392 28% b. above average

192 222 142 c. below average

122 102 0z. d. one of the poorest -

21. Disregarding the teacher and the way the course was taught, how do you
"rate the subject matter of the course?

M=346 F=307 N=29

342 43% 622 - a. 1liked it very much

412 362 342 b, 1liked it fairly well

172 152 42 ~ ¢. neither liked nor disliked it
4z 4% oz d. dislike the subject
4% 2% 0% e. strongly disliked

26. As compared with traditional English courses (English II or English III),
this selective course gave you:

M=315 F=278 N=28

662 612 . 82% a. greater depth in the subject matter
9% LY 4 A b. too much depth

262 332 . 112 c. about the same

27. As compared with traditional English courses (English III or English 1V),
this selective course gave you:

M=302 F=271 N=26

622 61% 85% more flexibility in pursuing your interests

132 112 42 more rigid scheduling of books the teacher
selected

252 27% 122 about the same

Recommendations

The Evaluation Committee recommends (1) That the Secondary Instructional Council
approve the course Bible as Literature as an offering in English programs in the
Mt. Diablo High Schools, (2) As in the case of previous selective courses, a policy
regarding counseling students should be established. Not only should the role of
the English teacher advising the student be more widely exercised, but also should
the counselor become more familiar with the variety of courses available. The high
school English selective should not emulate a little college English curriculum,
but rather merely emphasize certain areas within the scope of English without
excluding other areas, for such exclusion will limit the teacher in providing
studentswith the greatest range of interests. (3) In view of the absence of modern
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readings cited by the observers, teachers of the Bible as Literature might consider
using modern works whose themes are derived from Biblical sources as an incentive
for students overly concerned with-contemporarity. (4) That the Mt. Diablo Unified
School District provide a workshop for teachers of the Bible as Literature in order
that readings, approaches, and strategies might be shared am anong all assigned this
selective so that it may be offered at more schools.
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THE SHORT STORY

"This course will be a study of the art of short fiction: The art of the writer
as a creator of an experience and the art of the reader as a recreator of that
experience. Students will consider the major aspects of fiction in general (plot,
character, point of view, tone, setting, theme.) The interrelatedness of these

aspects will be stressed as students read stories by writers who stand among the
masters of the art of short fiction."

The Short Story is offered in four of the five schools offering nongraded multi-
selective English courses. The classes are generally heterogeneous. The number
of students in attendance reported by observers averaged 29.6. Of the 71 students
who responded to the questionnaire, there was 1, 9th grader; 13, 10th graders;

28, 11th graders; 29, 12th graders. 40. boys and 30 girls took the courses observed.
In response to the question "What program or curriculum are you taking in school?"
8 chose "not decided"; 2, "occasional"; 5, "commercial or business education"; 30,
"academic"; and 24, "general". 1In response to the question "If you could be
remembered here at school for one of the four things listed below, which one would
you want to be?" 18 of 65 responding chose "brilliant student"; 16, "good
athelete"; 5, "leader in activities"; and 24, "popular among students". When

asked 1if they plan to attend college, 57 indicated that they were, 6 were undecided,
and 7 were not planning to.

Hypothesis No. 1

Programs will not be confined to a single anthology, but there will be evidence
of wide reading of many kinds of good books, such as library withdrawals, ample

classroom libraries, and guided individual reading programs. Books will not oniy
be prevalent but accessible. ’

One anthology was reported by an observer, another stated "mostly texts, a few
nontext paperbacks," while another observer mentioned S0 Great Short Stories,

Storie (Jennings & Calitri), Student Handbook for Study of Literature VI, teacher
copies of 55 Short Stories from New Yorker, and Salinger's 9 Short Stories. Another
indicated such titles as Great American Short Stories, Pocket Book of Short Stories,
Great Tales ¢f Action aud Adventure, Short Story Masterpeices, 50 Great Short Stories,

The Art of Short Piction, Reader's Digest, many magazines, Life and many anthologies
of Black literature.

Student Qgeatioﬁnaire

On the Student Questionnaire, Item 17 has bearing on Hypothesis No. 1.

17. Student-instructor planning:

M=322 F=294 N=67

162 212 212 a. instructor encourages student participation
in planning and organizing class objectives
and activities

482% 50% 512 b. 1instructor allows students' suggestions and
criticisms to influence his plans for class

- objectives and activities

322 262 252 c. planning is chiefly by instructor

4 3z kY 4 d. planning is spelled out in the course description:
student and teacher restricted to the syilabus

-40-




Hypothesis No. 2

There will be a perceptibly good intellectual climate in the class. More
emphasis will be placed on ideas and processes of thought than on rote learning.

GCleanings from Teacher-Administrator Observation

"All students writing; some still writing during discussion; one-fourth class
making spontaneous comments, very witty ones, about plausibility of detail."
"Neat, clean, attractively, and relevantly decorated for>literature." '"Desks for
discussion arrangement. Interesting posters.” 'Chairs arranged in a circle.
Lots of class-related bulletin board displays."” "All (students) looked around
and reacted to pictures, all did writing assignment, all followed reading of
story with obvious enjoyment. Said they liked the story." "This class obviously
can 'run itself'."

oo P A
LA

Evaluators observing courses ranked pupil involvement ranging from 1 completely
involved, to 7 uninvolved, at a mean of 1.67.

Student Questionnaire

On the Student Questionnaire, Items 10, 14, 17 (refer to results under Hypothesis No. 1
above), and 19 have bearing on Hypothesis No. 2.

i

o Y I e

10. In relation to other courses, to what extent has this course motivated
you to work for it?

M=342 F=305 N=70

152 142 92 a. considerably more enthusiastic about working
for this course than the others

292 202 302 b. more motivation in this course than others

122 102 102 ¢c. less motivation than others

30% 442% 45% d. about average motivation

142 132 62 e. practically no motivation

R s b T ada s et

14. How would you describe the attitudes of the class toward this course?

M=345 . F=309 N=71

27% 242 172 a. very favorable

332 242 452 b. fairly favorable

28% 372 302 c. average
8% 112 . % d. decidedly unfavorable
LY 4 LY 4 12 e. highly unfgvorable

19. Does the course stimulate independent thinking?

M=346 F=306 N=71
162 132 82 to an unusual degree
40% k1.7 4 492 much
252 az 282 moderately
142 132 132 littie
42 5% 12 encourages rote memory work only, stifles
independent thinking

Hypothesis No. 3

Teachers will provide not only for frequent and varied writing experiences, but
also for meaningful motivation. An emphasis will be on preparing the studeats
for writing.
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Gleanings from Teacher-Administrator Observation

"Verbal instructions: You have 25 minutes to answer questions on ditto of details,
which will enable you to write a character sketch tomorrow and a setting for the
character on Friday." "Finish up writing short stories." "Write a one or two

paragraph reaction to pictures (no explicit purpose given for writing assignment,
identifying audience and subject except 'write reaction to pictures')."

Student Questionnaire

On the Student Questionnaire, Items 11 and 16 have bearing on Hypothesis No. 3.

11. Compared with your other courses, the amount of written work is:

M=346 F=309 N=71

8% 7% 4% a. much more than the usual amount
192 202 32% b. somewhat more than usual
41% 392 412 c. average in amount
232 22% 172 d. somewhat less than the average
9% 122 6% e, much less than the usual amount

16 . What things do you feel are the most help to you in English classes?
M=322 F=284 N=67

19% 11% 102 a. learning to read faster and better
~27% 29% 48% b. learning to write better
62 5% 32 ¢. learning the parts of speech
42 2% 4% d. learning how to spell
447 53% 34% e. learning about people and yourself

Hypothesis No. 4

The class will reveal variety in methods and materials of instruction for
different groups of students within the course. Teachers will have considerable
latitude in choosing materials of instruction. There will be evidence of
experimentation and innovation in the kinds of instructionm.

Gleanings. from Teacher-Administrator Observation

"Teacher's purpose to keep students emotionally involved with feelings of characters
and impact of story's setting." "I wanted also to use record The Sea,~for the short
writing exercises." 'Students told me they had discussed structural elements--plot,
setting, etc., at beginning of course but now they talk about ideas and feelings

in stories.”" "I made comparisons and noted contrast in the style of Kafka and
Sartre." "The bulk of the class was involved in writing the short stories. Mrs.

X was having conferences with students about their stories." '"Student leader of
discussion read several dittos of student notes for a character sketch and class
commented on how appropriate the details were for a plausible character sketch.
Teacher's apparent purpose: to reinforce structural concepts by having students
apply them." "Student groups prepare presentations."” '"Story has been read."

"Student were in the process of analysis leading toward understanding of structural
elements and techniques of suspense in a short story."
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Observers' Reports of Methods Used By Teachers In Order of Emphasis

1 2 3 4 5 6 7 8 9

Lecture 2
Groups
Silent Work 1
Recitation
Discussion 1 2 1 1
Socratic - 2
Student Presentation
eacher Operating Equipment
Other I} 1- 1+

& Un
N = W

W
W W -
N -

Mriting short stories
-Teacher reading aloud
+Teacher reading aloud

Student Questionnaire '

On the Student Questionnaire, Items 17 (r;fer to results under Hypothesis No. 1 ‘

above), 19 (refer to results under Hypothesis No. 2 above), and 25 have bearing
on Hypothesis No. 4.

25. How valusble are assigned readings?
Me330  Fw291  Ns69

10% 322 7% a. outstanding

28% 312 36% b. almost always valuable
302 27% 382 c. usually valuable

22% 25% 177 . d. sometimes worth reading
10% 6% ) 4 e, a waste of time

Hypothesis No, §

Language, literature, and composition will be taught in appropriate proportion
and not as separate entities. Instruction will be coordinated and integrated.

Gleanings from Teacher-Administrator Observation

"Student explanation: we work in panels to give explications of character,
setting or mood, and theme. Now, because character is so important in buildi:
up a story, she wants us to use the techniques of characterization by writing
our own." "Discussion about Black-White language." "Lesson was definitely a
continuation of examining a certain type of short story and writing style."

"On blackboard: (1) gather in several small groups, (2) share the sea pictures,
(3) discuss them, write a one or two paragraph reaction to pictures.”" "A few
papers read (interesting associations and use of language)."
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Observers' Reports of Content Selected By Teachers In Order of Emphasis
-~ : 1 2 3 4 5 6 7 8 9

Literature 2 1 1 1 2 1 1 2

Composition 2 5 3 2 2

Language 3 4 1 2 1

Reading 1 2 1 3 3 2 1 3

Speech formal

Speech informal 3 4

Mass Media : 2

No content stressed

Other

Hypothesis No. 6

Selective courses will provide comprehensive instruction in the skills of reading
for all students,

Gleanings from Teacher-Administrator Observation

"The class if primarily a reading and discussion class. 'We read aloud'." "All
followed reading of story with obvious enjoyment." "They said they liked the
story."

"Discussion followed up on previous reading and paved the way for an additional
short story." "Reading a short story on how it might feel to be Black." "She read
us 'Rain' and 'Try A Dull Knife' and -they had good characterization." 'Teacher
read passages from the story--vhich nad been completely read by class. Discussion
of the passages followed reading of the story."

Student Questionnaire

On the Student Questionnaire, Items 16 (refer to results under Hypothesis No. 3
above), 22, and 25 (refer to resul“s under Hypothesis No. 4 above) have bearing
on Hypothesis No. 6.

22, Difficulty of assigned reading:

M=309 F=289 N=70

112 7% 6% a. too difficult
792 79% 892 b. of appropriate difficulty
102 142 62 “Coe tOO easy

Hypothesis No. 7

English teachers will be prepared for the pilot course by having been active

in professional conferences that included a focus on pertinent ideas related to the
new subject matter, by making use of opportunities for continuing their education
through inservice training or extension school services, and by being conversant
about articles -and publications on the new subjects.

On the observations made by observers, the following indicated the preparation of
instructors teaching the selective Short Story: "Teacher is well read and well
prepared in the short story, attended college classes" and "this cliss can obviously
'run itself' thanks to the excellent background Mrs. X has given them."
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Hypothesis No. 8

Heterogeneous classes will have strong English programs foé college-bound students
and will also have special accommodations for interests and abilities of terminal

students. The course will have relatively few drop-outs after the second week
‘of instruction.

It is not surprising to find that in such a heterogeneous class as the Short Story,
teachers have relied extensively upon group work so as to challenge able students
while encouraging less able ones. Referring to several gleanings from Teacher-
Administrator observations under Hypothesis No. 4 and No. 2, one can see that

students are thoroughly engaged in the classes. (''Student groups prepare
presentations, etc.")

Student Questionnaire

On the Student Questionnaire, Items 15, 19 (refer to results under Hypothesis No. 2
above), 22 (refer to results under Hypothesis No. 6 above), 23, and 25 (refer to
results under Hypothesis No. 4 above) have beaging on Hypothesis No. 8.

15. Thinking back to the moment when you signed up for this course, has it
fulfilled your expectations?

M=344 F=306 N=70

257, 222 242 a. more than fulfilled my expectations
23% 22% 212 b. it was satisfactory

222 22% 132 c. about what I expected

17% 222 182 d. disappointed

122 122 23% e. did not have very clear expectations

23. For my preparation and ability, this course is:

M=330  F=295  Nw69 g

10% 112 147 a. " too difficult
802 7% 80% b. <about right

. 10% 122 6% c. too elementary

Hypothesis No. 9

Philosphy and substance of the English class will reflect changing social and
educational patterns of the times. The impact of technological innovations as

they affect the society wil' be apparent in the content and methods of teaching
English.

In view of the generic focus of this English selective, one might expect there

would not be much evidence to substantiate atfaining this hypothesis. Yet from
gleanings referred to under Hypothesis No. 4 above and No. 6, we see that there

is much writing based.on content other than literature read, such as pictures and

the sound of oral language as it is read by a teacher. One observer mentioned seeing
"radio, projector, and built-in screen in the room." One might also make the case
that the brevity of the genre makes the short story a most appropraite literary

form for a speed crazed century. Thus, the existence of such a course recognizes
the forces impinging upon English education today.
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Student Questionnaire

On the Student Questionnaire, Items 17 (refer to results under Hypothesis No. 1

above), 20, 24, and 25 (refer to results under liypothesis No. 4 above) have bearing
on Hypothesis No. 9.

20. How do you estimate the value of this course to you?

M=346 F=306 N=71

152 122 132 a. wmost valuable
32% 292 342 b. highly valuable
342 36% 382 c. of average value
132 172 102 d. of little value
62 52 62 e. of no value

24, 1In relation to other courses @6 am now taking, this course is:

M=319 F=278 N=68

132 9% 122 a. very theoretical

222 202 252 L. somewhat theoretical

392 462 372 c. average in balance between theory and practical
applications

152 172 122 .d.  somewhat practical

112 8: - 15% e. closely related to practical application

Student Response To Course

,On the Student Questionnaire, Items 10 (refer to rea&lta QBAer ﬁypotheaia No. 2
above), 12, 13, 18, 21, 26, and 27 provide interesting comparison when viewed
in relation to the composite scores of boys and girls,

12. Why are you taking this course?
M=301 F=263 N=66

.-

172 112 212 a. it is required

102 7% 142 b. 4t is required but I would have taken it anjyway
602 692 502 c. I like this area of English

132 132 52 d. I like the teacher

13. This course was suggested to me by:

M=262 F=255 N=60

352 az 302 a. counselor
442 452 382 b. friend
62 7% 127 c. parent
142 162 202 d. English teacher

18. How do you like this course as compared with other courses you have had,
including those you are now taking?

M=335 F=299 N=70

312 292 262 a. one of the best
382 392 402 b. above average

192 222 292 c. below average

122 - 102 6% d. one of the pocrest




21. Disregarding the teacher and the way the course was taught, how do you
rate the subject matter of the course?

s M=346 F=307 N=70
. 342 432 392 a. liked it very much

412 362 46% b. 1liked it fairly well :
; 172 15% &% ¢. neither liked nor disliked it
& 42 42 92 d. dislike the subject
: 'Y 4 22 k4 e. strongly disliked

26. As compared with traditiomal English courses (English II or English III),
this selective course gave you:

b me315 Pe278 Nes6 |
- 662 612 12 a. greater depth in the subject matter
9% LY 4 6% b. too much depth
26% 332 232 c. about the same
{ 27. As compared with traditional English courses (English III or English IV),
i this selective course gave you:
37 -
| L w02 m2nL Ness
62% 61% 612 a. wmore flexibility in pursuing your interests
§ 132 112 122 b. wore rigid scheduling of books the teacher
> selected
i 252 27% 26% c. about the same
§
i Recommendations
The Evaluation Committee recommends that the Secondary Instruction Council
4 adopt the Short Story as a regular English selective offering in the Mt. Diablo
¢ District High Schools.
We recommend that teachers teaching the Short s:'og look into the use of improvi-
3 sation as dramatic activities in teaching the Short Story.
3
¢
f ?
-
3
3'/12
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"1 was not planuing to.

‘of social studies books in the Developiental Reading class, in additiom to
* "various paperbacks of interest, e.g., Run Silent, Run Deep, a novel on c ugress,

DEVELOPMENTAL READING

"This course is designed for students who are reading slightly below average or
at grade level. By reading selections of nonfiction and fiction, students will
increase their vocabulary, their level of comprehension, their ability to make
reference, their understanding of the structure of the discourse, and their
abiiity to judge reading rate to the type and purpose of the reading assignment."

Developmental Reading is cffered in two of the five Mt. Diablo high schools offering

English selective courses. Because of scheduling, one observer was uot able to
observe one of the two :lasses, but three observers did assess thc two programs
offered in ti: Fall, the number of students in attendance in classes observed by
the teacher-auministrator teams averaged 19. The students were identified as
C's and low 3's.

Items on the Student Questionnaire that revecl interesting data about the students
are Items 1, 2, 3, 4, S and 9. (The reader will be somewhat confused that the

N in most responses is about i9, vhile one might have expected twice that figure.
Both teachers administered the questionnaire. The cause of the descrepancy may
be revealed in one observer's remark "Developmental Reading at X high school is
somevhat similar to Speed Reading at other schools. 1In Y school, Developmental
Reading is more of a Remedial Reading class." There is a confusion of titles, and
it is plausible that students may have marked the vrong IBM slot for the course

that they weze taking.)

Of the 19 who responded to the questionnaire, 1 student was in the 9th grade,
3 in the 10th, 4 in the llth, and 11 in the 12th. There were 10 bcys and 9 girls
in the classes. -When asked "What program or curriculum are you taking in school?"
S chose "not decided"; 0, "vocational"; 4, "commercial or business'; 5, "academic";
, "general". When asked "If you can be remembered here at school for one of the
four things listed below, which one would you want to be?" 5 chose "brilliant
student"”; 4, "good athlete"; 1, "leader in activities"; an 9, "popular among
students". 13 said they were going to attend college, 5 were undecided, and

o

Hypothesis No. 1

Programs will not be confined to a single anthology, but there will be evidence
of wide reading of many kinds of good books, such as library withdrawals, ample
classroom libraries, and guided individual reading programs. Books will not only
be prevalent but accessible.

One ovbjective of the Developmental Reading class was to aid the student in reading
materials outside the realm of English. Therefocre, observers did notice the use

Confessions of Nat Turner, The Wordways, Why We Can't Wait, Circus in the Attic,

Basic Reading Skills, HcHillan Reading Program, Word Word Analyi sis, Sp ring Board. etc.

Tests diagnosing reading abilities that were mentioned wvere SRA Reading kits :d
rcading machinery such as Control Readers, and tactisticopes, and reading pacers.
These uete used infrequently.

j_




?;, Student Questionnaire

On the Student Questionnarie, Item 17 has bearing on Hypothesis No. 1.

17. Student-instructor planning:

M=322 F=294 N=19

162 212 5% a. instructor encourages student participation
in planning and organizing class objectives
and activities

48% 50% 74% b. instructor allows students' suggestions and
criticisms to influence his plans for class

-
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§§ objectives and activities
¥ 322 262% 112 c. planning is chiefly by instructor
& Y S 4 11% d. planning is spelled out in the course description:-— -—
o ?f ) student and teacher restricted to the syllabus
b ’5; -
: %ﬁ Hypothesis No..2
= %* There will be a perceptibly good intellectual clinate in the class. More
’ ?; emphasis will be placed on ideas and processes of thought than on rote learning.
SRR ? Gleanings from Teacher-Administrator Observation
T 2 "The room was well stocked with appropriate literature: books (hard and paperback)
. < ‘magazines and newspapers. Students bring with them any school material or
3 ‘personal reading material to utilize during the class. Some had texts, others
- -paperbacks, some had brought magazines from the library. There are parent donated
2 -couches and easy chairs for relaxed talk, study, and reading. Plus the room
1 contains an ample: assortment of reading equipment (shadow scopes, control readers)
g --to be used when appropriate. )
% Observers rated pupil involvement on a scale of 1 completely involved, to 7
; uninvolved at a mean of 2.
E Student Questionnaire
A
] On the Student Questionnaire, Items 10, 14, 17 (refer to results under Hypothesis
1 No. 1 above), and 19 have bearing on Hypothesis No. 2.
E 10. In relation to other courses, to what extent has this course motivated
' 3 you to work for it?
: M=342 F=305 N=19
15% 142 262 a. considerably more enthusiastic about working
for this course than the others
29% 20% 16% b. wmore motivation in this course than others
122 10% 212 ¢. less motivation than others
30% 442 322 d. about average motivation
142 13% 5% e.. practically no motivation

14, How would you describe the attitudes of :he class toward this course?

M=345 F=309 N=19

27% . 242 322 a. very favorable

332 242 322 b. fairly favorable

282 372 372 c. average

82 112 (14 d. decidedly unfavorable
5% 5% (174 e. highly unfavorable

~49~
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_also for meaningful motivation. An emphasis will be on preparing the students

19. Does the course stimulate independent thinking?

M=346 F=306 N=19

162 132 162 a. to an unusual degree

40% 382 262 b. much

25 31z 262 c. moderately

142 132 262 d. 1little

4 52 42 e. encourages rote memory work only, stifles

independent thinking
Hypothesis No. 3

Teachers will provide not only for frequent and varied writing experiences, but B

for writing.

There were no gleanings on the observation forms that would have bearing on
Hypothesis No. 3. )

Student Questionnaire

On the Student Questionnaire, Items 11 and 16 have .bearing on Hypothesis No. 3.

11. Compared with your other courses, the amount of written work is:

M=346 F=309 N=19

8% 7% oz a. muck more than the usual amount
192 202 212 b. somewhat more than usual -
412 392 212 c. average in amount T,
232 222 162 ~ d. somewhat less than the average
9% - 12Z 427 e. much less than the usual amount

16. What things do you feel are the most help to you in English classes?
Me322  F=286  N=17

192 112 292 a. learning to read faster and better
172 29Z 292 b. 1learning to write better
6% 5% 174 c. learning the parts of speech
42 22 0z d. learning how to spell
442 53% 0z e. learning about people and yourself
Hypothesis No. 4 h

' -experimentation and innovation in the kinds of instruction. oo

The class will reveal variety in methods and materials of instruction for .
different groups of students within the course. Teachers will have' considerable
latitude in choosing materials of instruction. There will be evidence of

Gleanings from Teacher-Administrator Observation

Under Hypothesis No. 1 and No. 2 above, one can infer that there is much innovation
in the range of activities to achieve objectives of this class.
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One very impressive innovation in particular is the use of T.A. students, who
come in on teacher and counselor recommendation. The T.A.'s from grades 9
through 12 are excellent readers, and each helps one student in the class who 1is
having trouble with reading. The scheduling is arranged so that there in-one T.A.
for each student in the Developmental Reading class.

Other observers' remarks included the following activities 'the students heard
a poem by Bob Dylan - identify imagery and story - look at literary devices of
"Bob Dylan." "Critical reading."

Observers' Reports of Methods Used By Teachers In Order of Emphasis

1 2 3 4 |.5 6 7 8

Lecture 2
Groups 1 1 1
Silent Work
Recitation
Discussion 2
ocratic :
tudent Presentation 3
eacher Operating Equipment] 2
ther

Student Questionnaire

On the Student Questionnaire, Items 17 ((refer to results under Hypothesis No. 1
above), 19 (refer to results under Hypothesis No. 2 above), and 25 have bearing
on Hypothesis No. 4.

25. How valuable are assigned readings?

M=330 F=291 N=19

10% 32% (174 a. outstanding

28% 312 322 b. almost always valuable
302 27% 16% ¢. usually valuable

22% 25% 47% d. sometimes worth reading
10% Y4 42 e. a waste of time

Hypothesis No. 5

Language, iiteranre, and composition will be taught in appropriate proportion
and not as separate entities. Instruction will be coordinated and integrated.

> -

In view of the lack of evidence that comvosition was part of the Developmental
Reading class, the integration of the components might be questioned. It is
interesting to see the remark regarding the Bob Dylan poem in gleanings under
Hypothesis No. 4 above.

-5]~-
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Observers' Reports of Content Selegted By Teachers In Order of Emphasis
1 2 3 4 5 6 7 8 9

Literature 2
Composition
Language 3
Reading 1 1 1
Speech formal
Speech informal 2
Mass Media 3 -
No content stressed
Other

Hypothesis No. 6

Selective courses will provide Eompiehensivé instruction in the skills of reading
for all students.

Needless to say, one of the most salient features of the Developmental Reading
class was the great variety of reading materials for a range of students with
varying abilities. 'Other gleanings include the following observations: "Critical
reading: poem by Bob Dylan read once for overview, read twice for images and
story, read a third -time for meaning." ''Lots of students reading to T.A.'s and
T.A.'s correcting. Six or eight kids reading at a time." "After Thanksgiving
students may be looking at the structure of writing, etc.”

~

Student Questionnaire ~

On the Student Questionnaire, Items 16 (refer to results under Hypothesis No. 3
above), 22, and 25 (refer to results under Hypothesis No. 4 above) have bearing
on Hypothesis No. 6.

22, Difficulty of assigned reading:

M=309 F=289 N=15

11% 7% 0% a. too difficulf
792 79% 872 b. of appropriate difficulty
102 14% 132 ¢c. too easy

Hypothesis No. 7

English teachers will be prepared for the pilot course by having been active

in professional conferences that included a focus on pertinent ideas related to the
new subject matter, by making use of opportunities for continuing their education
through inservice training or extemnsion school services, and by being conversant
about articles and publications on the new subjects.

The teachers have participated in college courses on reading and in reading
conferences.

52~
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Hypothesis No. 8

Heterogeneous classes will have strong English programs for college-bound students
and will also have special accommodations for interests and abilities of terminal
students. The course will have relatively few drop-outs after the second week

of instruction.

The two classes observed represent different abilities; one class was identified
as AB, the other class was identified as mainly C. Matching program to student is
an ongoing practice as is revealed by the following: "T.A.'s assigned to students
at first period. }Later, many changes made to match up with personalities."
Gleanings reported under Hypothesis No. 1, No. 2, No. 4, and No. 6, will also
provide the teade% with an understanding of the materials made available to the
broad range of stidents involved in the two classes. Also, the reader is referred
to the Methods Chart under Hypothesis No. 4, particularly the use of groups to -
achieve more of an individualized instruction for students.

Student Questionnaire

On the Student Questionnaire, Items 15, 19 (refer to results under Hypothesis No. 2
abow(), 22 (refer to results under Hypothesis No. 6- above), 23, and 25 (refer to
results under Hypothesis No. 4 above) have bearing on Hypothesis No. 8.

15. Thinking back to the moment when you signed up for this course, has ii
fulfilled your expectations?

M=344 F=306 N=19

25% 222 267 a. more than fulfilled my expectations
232 227% 427 b. it was satisfactory

222 222 162 c. -about what I expected -

17% 227 162 d. disappointed

12% 127 0% e. did not have very clear expectations

23. For my preparation and ability, this course is:

M=330 F=295 N=19

10% 112 (174 a. too difficult
807 77% 79% b. about right
10% 122 212 c. too elementary

Hypothesis No. 9

Philosphy and substance of the English class will reflect changing social and
educational patterns of the times. The impact of technological innovations as

they affect the society will be apparent in the content and methods of teaching
English. -

The reliance upon group work, the innovation of using T.A.'s on a one-for-one
basis, the variety of topics students were to read, indicate the fulfillment of

.Hypothesis No. 9. In addition, one observer reported that class 'studies how

to read a film on a regular basis - critical reading with film as a media."
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31% 292 392 a. one of the best
38% 392 . 392 b. above average

192 222 172 ¢. below average °
-12% 10% 6% d. one of the poorest

Student Questionnaire

On the Student Questionnaire, Items 17 (refer to results under Hypothesis No. 1
above) 20, 24, and 25 (refer to results under Hypothesis No. 4 above) have bearing
on Hypothesis No. 9.

20. How do you estimate the value of this course to you?

M=346 F=306 N=19

152 122 21% a. most valuable
322 292 372 b. highly valuable

342 362 26% c. -of average value
132 17% 112 d. of little value
6% 5% 4% e. of no value

24, 1In relation to other courses I am now taking, this course is:

M=319 F=278 N=17

132 9% 62 a. very theoretical

222 -20% 182 b. somewhat theoretical

392 462 242 c. average in balance between theory and practical
applications

15% 17% 412 d. somevwhat practical

11% 8% 112 e. closely related to practical application

Student Response To COursg

On the Student Questionnaire, Items 10 (refer to results under Hypothesis No. 2
above), 12, 13, 18, 21, 26, and 27 provide interesting comparison when viewed
in relation to the composite scores of boys and girls.

12. Why are you taking this course?

M=301 F=263 N=11

17% 112 0% a. it is required

10% 7 0% b. it is required but I would have taken it anyway
602% 692 732 c¢. I like this area of English

137% 13% 27% d. I like the teacher

13. This course was suggested to me by:

M=262 F=255 N=17

35% 312 412 a. counselor
442 45% 53% b. friend
6% 7% 6% c. parent
14% 162 0% d. English teacher

18. How do you like this course as compared with other courses you have had,
including those you are now taking?

M=335 F=299 N=18

=54~
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21, Disregarding the teacher and the way the course was taught, how.do you
rate the subject matter of the course?

M=346 F=307 N=19

342 43% 162 a. 1liked it very much

412 36% 472 b. 1liked it fairly well

17% 15% 322 c. neither liked nor disliked it
42 4% 4% d. dislike the subject

42 22 (174 e. strongly disliked

26. As compared with traditional English courses (English II or English III),
this selective course gave you:

M=315 F=278 N=17

662 61% 53% a. greater depth in the subject matter
92 5% 02  b. too much depth )
262% 33 47% c. about the same

27. As compared with traditional English courses (English III or English 1IV),
this selective course gave you:

M=302 M=271 N=15

62% . 612 73% a. more flexibility in pursuing your interests

13% 112 0% b. more rigid scheduling of books the teacher
) selected

252 27% 272 c. about the same

Recommendations

The Evaluation Committee recommends (1) that the Secondary Instructional Council

adopt the course Developmental Reading as-a regular English offering in the Mt. Diablo
District High Schools; (2) that teachers teaching the course and English Departments
offering the selective should review and adopt a general agreement as to what is
Developmental Reading, how it is different from Remedial Reading and how it is

RS
€ Spe e S "‘ﬁa

different from Speed Reading;™(3)that the teachers teaching Developmental Reading
include composition as an area of study in the Developmental Reading class. =

=55~
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-editors, splicers, tables for individual work."

THE FILM

" "The purpose of this course is to develop the students' understanding, appreciationm,

discrimination, and critical analysis of the film as a means of communicating ideas
as a mode of artistic expression. Students may study film techniques and employ
those techniques in the production of a motion picture. Among the various aspects
‘of film study, students may concentrate on cinematic techniques, the transplantation
of the novel into film, the artistry of a documentary, the experimental film, the
animated film, and the feature film. Like the opera, the film is an inter-artistic
mode of expression. Individual study may include reading and writing scenarios,
viewing and painting sets and montages for credits, listening and composing

music for moods, and appreciating or syncopating the pace of scemnes.”

The Film is being offered in four of the five high schools that offer nongraded
multi-selective English programs. The students who sign up for the class, are

- generally a heterogeneous group. Depending upon the course offered at a particular

school, one might encounter a homogeneous group of slow students or at another
school a homogeneous group of very able students. The average of students in
attendance observed by teacher-administrators was 26.6 with a range of 10 to 37.
Data from the Student Questionnaire revealsthat of the 65 students who responded,

- there was 1 9th grader, 15, 10th graders: 29, 1lth graders; and 20, 12th graders.

43 boys and 22 girls responded to the cuestionnaire. When asked what program
or curriculum are you taking in- school? 13 of 64 responding chose "not decided";
1, "vocational"; 7, "commercial or business education"; 18, "academic"; 25,

“"oeneral.," In response to the question "If you could be remembered here at school

for one of the four things listed below, which one would you want to be?" 11
of 53 responding chose "brilliant student"; 9, "good athlete"; 2, "leader in
school activities"; and 27, "popular among students." 42 students intend to go
to college, 13 were undecided, and 9 were not planning to.

Hypothesis No. 1

Programs will not be confined to a single anthology, but there will be evidence
of wide reading of many kinds of good books, such as library withdrawals, ample
classroom libraries, and guided individual reading programs. Books will not only

-be prevalent but accessible.

Gleanings from Teacher-Administrator Observation

"Film posters, many newspaper articles, programs from DVC, very.colorful and
effective.” "One file cabinet with folders on films." "Several projectors,

£

There were no references to students carrying books, either library or own
personal books, on the subject of film; nor did the observers mention having
seen any titles of film criticism available in the classrooms or the classroom
libraries.

Student Questionnaire

On the Student Questionnaire, Item 17 has bearing on Hypothesis No. 1.




17. Student-instructor planning:

o . M=322 F=294 N=58 ~ —

: 162 212 142 a. instructor encourages student participation B
| : in planning and organizing class objectives
| . - and activities ‘
{ L 48% 502 40% b. instructor allows students’' suggestions and
‘ i criticisms to influence his plans for class
j objectives and activities
i 322 262 47% c. planning is chiefly by instructor
% Ly 4 3% 0% d. planning is spelled out in the course description:

student and teacher restricted to the syllabus

Hypothesis No. 2

There will be a perceptibly good intellectual climate in the class. More
emphasis will be placed on ideas and processes of thought than on rote learning.

g, N £ NPT TR
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Teacher-administrator observers remarked, "Standard class-semi-circle seating.
Pertinently decorated, attractive." 'Chairs in semi-circle around screen, double
row." - "Students were polite and interested."

Teacher-administrator observers rated pupil involvement on a scale ruaning from
1 completely involved, to 7 uninvolved as a mean of 2.12.

Student Questionnaire

On the Student Questionnaire, Items 10, 14, 17 (refer to results under Hypothesis
No. 1 above), and 19 have bearing on Hypothesis No. 2.

10. In relation to other courses, to what extent has this course motivated
you to work for it?

M=342 F=305 N=64

SIS RS D YA

152 142 202 a. considerably more enthusiastic about working
for this course than the others
1 292 20% 392 b.- more motivation in this course than others
4 122 102 8% c. 1less motivation than others
3 302 447 3072 d. about average motivation
142 132 3% e. practically no motivation

14. How would you describe the attitudes of the class toward this course?

Ry

M=345 F=309 N=65
27% 242 482 a. very favorable
4 337 24% 292 b. fairly favorable
2 282 37% 182 c. average
8% 112 22 d. decidedly unfavorable
52 5% 3% e. highly unfavorable

19. Does the course stimulate independent thinking? 1

M=346 F=306 N=64

mwﬂ}' ,a«q oy ;‘Ez»m;‘.gﬁ. ire }'ﬁé

& 162 132 202 a. to an unusual degree

g 40% 382 44% b. much

N 252 312 282 c. moderately

£ 142 132 6% d. little

. 4z 5% 2% e. encourages rote memory work only, stifles

A A

e

independent thinking
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Hypothesis No. 3

Teachers will provide not only for frequent and varied writing experiences, but
also for meaningful motivation. An emphasis will be on preparing the students
for writing.

Gleanings from Teacher-Administrator Observation

"Miss X read some examples (students) of film comparisons." ''Writing reports of
outside films." "Wednesday, students write responses.”" 'Support...view that
film...is a good film. If you are disappointed, tell how the film could have
been more effective."

One observation also demonstrated how the sequencing of images provides an
analogue to the rhetoric of paragraphing: 'Comic book clippings in sequences
demonstrated." "Also referred to content chart under Hypothesis No. 5 below."

Student Questionnaire

On the Student Questionnaire, Items 11 and 16 have bearing on Hypothesis No. 3.
11. Compared with your other courses, the amount of written work is:

M=346 F=309 - N=65 :
8% % 5% a. much more than the usual amount

192 20% 157 b. .somewhat more than usual

417 39% 52% ¢. average. in amount

232 227% 202 d. somewhat iess than the average
92 12% 8% e. much less than the usual amount

16. What things do you feel are the most help to you in English classes?

M=322 F=284 N=60

192 117 8% a. learning to read faster and better
27% - 292 27% b. 1learning to write better

6% 5% 3z ¢. learning the parts of speech

42 22 22 d. learning how to spell
447 532 60% e. learning about people and yourself

Hypothesis No. 4

The class will reveal variety in methods and materials of instruction for
different groups of students within the course. Teachers will have considerable
latitude in choosing materials of instruction. There will be evidence of
experimentation and innovation in- the kinds of instructionm.

Gleanings from Teacher—Administrator Observation

"Teacher began discussion. -Some students answered each other. (Teacher uses
content of students' comments to involve other students in discussion.)" "Film
was compared to other films abcut horses and related to films that got students
involved." "Discussion of previous day, overview of western as film type."
YExcellent discussion--then broke up into groups.'" 'Students were working on
their own film making project (editing--filming--reviewing)." '"Films have been
divided into groups (thematic) about four to a theme." '"Looked at 'Dream of
Wild Horses'--discuss--look at fiim a second time--discuss.'" "Students working
either individually or in teams on editing." 'Films are shown Monday, Tuesday,
Wednesday. A question sheet is handed out on Thursday that deals with what was
discussed." "Think about content--characterization and theme."

-58-
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Observers' Reports of Methods Used By Teachers In Order of Emphasis
1 2 3 4 5 6 7 8

Lecture 2

Groups 3 2 1

Silent Work 3 ’

Recitation

Discussion 1 2 2 1 3 1

Socratic 2

Student Presentation

Teacher Operating Equipmen 2 1 1

Other ) . 1% 1 2

Watch £film
Student- Questionnaire

On- the Student Questionnaire, Items 17 (refer to results under Hypothesis No. 1
above), 19 (refer to results under Hypothesis No. 2 above), and 25 have bearing
on Hypothesis No. 4. '

25. How valuable are assigned readings?

M=330 F=291 N=51

10% 32% 8% a. outstanding

28% - 31% 227 b. almost always valuable
302 272 252 c. usually valuable

222 257 352 d. sometimes worth reading
102 62 102 e. a waste of time

Hypothesis No. 5

Language, literature, and composition will be taught in appropriate proportion
and not as separate entities. Instruction will be Coordinated and integrated.

H

Some gleanings from the Teacher-Administrator Observation suggest subtle inte~-

gration of components of English. '"Students were asked to relate narrative
style and features of this film to other features of previous films." Ancther's
observation pointed out how the teacher demonstrated the paraiinguistic aspects
of visual communication: "brief talk about Dean's style and code of humor."

~

Observers' Reports of Content Selécted By Teachers In Order of Emphasis

1 2 3 4 5 6 7 8 9
Literature
Composition 3 -
Language
Reading 1
Speech formal 2
Speech informal 2 2
Mass Media 1 1 1 1 I} 1+| 1 1
No content stressed
Other
PR
*Technical emphasis -
+Individual work and school work
~Composition of film - How it was put together to mean something

~59~
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Hypothesis No. 6

Selective courses will provide comprehensive instruction in the skills of reading
for all gtudents.

Other than references mentioned above about studants ''reading students" remarks
about films, there were no other references to the students reading printed matter
in the classes.

Student Questionnaire

On the Student Questionnaire, Items 16 (refer to results under Hypothesis No. 3
above), 22, and 25 (refer to results under Hypothesis No. 4 above) have bearing

on Hypothesis No. 6.

22, Difficulty of assigned reading:

M=309 F=289 N=37

112 123 oz a. too difficult
79% 792 862 b. of appropriate difficulty
102 _ 142 14% ¢c. too easy

Hypot. 2s8is No. 7

English teachers will be prepared for the pilot course by having been active

in professional conferences that included a focus on pertinent ideas related to the
nev subject matter, by making use of opportunities for continuing their education
through inservice training or extension school services, and by being conversant

The teachers teaching film are eminently qualified. Three of the four teachers
observed have taken the University of California extension course, The Exacting
Eye"; one teacher having taken it twice. Two teachers have been involved in
professional conferences at San Francisco and State Conventions of the California
Association of Teachers of English.

Hypothesis No. 8

Heterogeneous classes will have strong English programs for college-bound students

-and 'will also have special accommodations for interests and abilities of terminal

students. The course will have relatively few drop-outs after the second week
of instruction.

Since one class was definitely homogereous, A and high B, and the rest were
generally terminal students, one must think of this selective as being provided

for those students of lower ability. From one remark, "explanation of questions"
teachers attempt to wmake clear their instructions to the whole class. One observer

~ noted, "Students were on their own. Very meaningful activity on film making. Some

wers on outside assignments." "The'class chose one o0f 33 films for special final
exam." ‘"Lesson related to previous film--groups on an ongoing assignment on
terminology of film discussion, students presented the results of their researches
with examples." Prom these gleanings, one might infer that there was much
reliance upon group work and the contract method of having students fulfill
certain projects they themselves established. We can also infer fulfillment of
this hypothesis by scanning the Method Chart under Hypothesis No. 4 above.




Student Questionnaire

On the Student Questionnaire, Items 15, 19 (refer to results under Hypothesis
No. 2 above), 22 (refer to results under Hypothesis No. 6 above), 23, and 25
(zefer to results under Hypothesis No. & above) have bearing on Hypothesis No.
80 )

15. Thinking back tc the moment when you signed up for this course, has it
fulfilled your expectations?

M=344 ¥=306 Ne64

252 222 332 a. wmore than fulfilled my expectations
232 222 20% b. it was satisfactory

-22% 222 k1Y S c. about what I expected

172 222 K} 4 d. disappointed

122 122 92 e. did not have very clear expectations

23. For my preparation and ability, this course is:
M=330 F=295 N=61

102 112 2 a. too difficult
80% 17 812 b. about right
102 122 102 c. too elementary

Hypothesis No. 9

Philosphy and subgtance of the English class will reflect changing social and
educational patterna of the times. The impact of technological innovations as
they affect the society will be apparent in the content and methods of teaching
English.

The offering of film in a high school English program reveals a certain degree

of fulfillment of Hypothesis No. 9. William Arrowsmith has pointed out that film

is the ecumenical art form of the 20th century, comparable to opera in the 19th
century. It is obvious from some of the gleanings from the Teacher-Administrator
Observation Form, that this class is not limited to the one-hour experience with film.
The teachers have imaginatively involved the students in'adjudicating films,

both on television and in the locale. The content of many films has direct bearing

"upon the contemporary scene and upon forces shaping the future. As one observer

remarked, "he stressed theme and content with his 'C' students. He related modern
political figures to those of the era depicted in the film." From the gleanings
under Hypothesis No. 3 regarding-the use of comic book sequences, one can see

how the pictorial representation-in art so ancient as one can observe in Egyptian
frescos or Apollodorus’ Trajan column in Rome is made modern through the study of
the cinema. Focusing on the rhetoric of the montage is an ingenius way of making

‘the-students aware of the necessity of "reading" films.

Student Questionnaire

On the Student Questionnaire, Itims 17 (refer to results under Hypothesis No. 1
above), 20, 24, and 25 (refer tc results under Hypothesis No. 4 above) have
bearing on Hypothesis No. 9.

-
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20, How do you estimate the value of this course to you?

M=346 F=306 N=65

152 122 92 a., ®wost valuadle
322 292 1z b. highly valuable
k1Y 4 362 482 c. of average value
132 172 92 d. of little value
6% 52 k ¥ 4 e. of no value

24. In relation to other courses I am now taking, this course is:

M=319 F=278 N=56

132 92 2 2 a. very theoretical

222 202 27% b. somevwhat theoretical

392 462 392 €. (verage in balance between theory and practical
applications

152 172 232 d. somewhat practical

112 8% 42 e. closely related to practical application

Student Response To Course

On the Student Questionnaire, Items 10 (refer to results under Hypothesis No. 2
above), 12, 13, 13, 21, 26, and 27 provide interesting comparison when viewed
dn relation to the composite scores of boys and girls.

12, Why are you taking this course?

Me=301 F=263 N=62

172 112 L} 4 a. it is required

102 ) 3 - 52 b. it is required but I would have taken it anyway
602 692 77 ¢, I like this area of English -
132 132. 132 d. I 1like the teacher

13. This course was sugzested to me by:

M=252 P=255 N=39

sz k34 222 a. counselor

442 452 53% b, friend |
62 - 7% 22 C. parent |
142 162 242 d. English teacher

1€ How do you 1ike this course as compared with other courses you have had,
including those you are now taking?

M=375 F=299 N=63 '
312 292 49% a. ove of the best

382 392 412 b. above average
192 222 10% C. below average
122 102 oz d. one of the poorest

21. Disregarding the teacher and the way the course was taught, how do you
rate the sutject matter of the course?

M=346 F=307 N=65

342 43%2 . 482 a. 1liked it very much

412 362 402 b, 1iked it fairly well

172 152 122 ¢, neither liked nor disliked it
' 4 42 oz d. dislike the subject

'y S 2% o e. strongly disliked

-62~
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approve The Film as a regular offering in nongraded, multi-selective English

26. As compared with traditional English courses (English II or English III),
this selective course gave you:

M=315 F=278 N=57

66% 612 45% a. greater depth in the subject matter
9% 5% 4 4 b. too much depth
26% 332 51% c. about the same

27. As compared with traditional English courses (English III or English IV),
this selective course gave you:

M=302 F=271 N=57

622 61% 77% a. more flexibility in pursuing your interests

132 112 0% b. more rigid scheduling of books the teacher
. selected

252 27% 232 c. about the same

Recommendations “ i

The Evaluation Committee recommends (1) that the Secondary Instructional Council

courses; (2) that the schools continue to finance the expenditure for films while
the District looks into the possibility of acquiring a smull film library;

(3) that there be a workshop to study the selective oxn film and to develop a

-program that not-only emphasizes the media of film but also includes o*her components
of English; (4) that teachers of the film not exclude the printed word, but explore
such forms as secondary references, film resources, or scenarios.

-63-
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SPEED READING

"rhis course is designed for students who are reading above grade level and who
intend to continue on to college. The course will refine and broaden those

reading skills that enable one to read more rapidly and comprehend more, such

as the ability to anticipate ideas in material to be read, to ask questions of ’

such material, to scan material, and to conclude a reading assignment by constructing
an overv ew of the content."”

Speed Reading is offered at only one high school in the Mt. Diablo Unified School
District. It was evaluated by two observers who observed an average of 22 students
in attendance. ¢ ¢ the 20 students who filled out the Questionnaire, 14 were
10th graders; 4, llth graders; and 2, 12th graders. 14 boys and 6 girls were in
the course. When asked, "What program or curriculum are you taking in school?"

2 chose "not decided"™; 1, "vocational®; 5, "commercial or business education";

7, "academic"; and 5, "general". When asked "If you could be remembered here

at school for one of the four things listed below, which one would you want to be?"
7 chose "brilliant student"; 4, "good athlete"; 2, "leader in activities"; and 7,
"popular among students”. 15 stated they were going to go on to college, 3 were
undecided, and 2 were not planning to attend.

e

Hypothesis-No. 1

Programs will not be confined to' a single anthology, but there will be evidence
of wide reading of many kinds of good books, such as library withdrawals, ample
classroom libraries, and guided individual reading programs. Books will not only
be’ prevalent but accessible.

Gleanings from Teacher-Administrator Observation

"Students assigned to read six specific novels." Classroom "colorful and pleasant.
Nine shadow scope machines all lined up in rear of room on tables."

Student Questionnaire

On the Student Questionnaire, Item 17 has bearing on Hypothesis No. 1.
17. Student-instructor planning:

M=322 F=294 N=20

162 21% 252 . a. instructor encourages student participation in
plamning and organizing class objectives and
. activities
48% 502 202 b. instructor allows students' suggestions and

- criticisms to influence liis plans for class
objectives and activities
322 26% 55% ¢. planning is chiefly by instructor
4% 3z (174 d. planning is spelled out in the course description:
student and- teacher restricted to the syllabus

Hypothesis No., 2

There will be a perceptibly good intellectual climate in the class. More
emphasis will be placed on ideas and processes of thought than on rote learning.

~6b4=




Observers remarked that students selected their own novels - Kidnapped, The Floods
of Fear, etc. '"Very well organized for this class. Some posters around the room
related to the course.”

Observers rated pupil involvement on a scale ranging from 1 completely involved,
to 7 uninvolved at a mean of 2.

Student Questionnaire

On the Student Questionnaire, Items 10, 14, 17 (refer to results under Hypothesis
No. 1 above), and 19 have bearing on Hypothesis No. 2.

10. In relation to other courses, to what extent has thiscourse motivated
you to work for it?

4342 F=305 N=10

152 142 102 a. considerably more enthusiastic about working
for this course than the others

292 20% 202 b. more motivation in this course than others

122 10% 152 c. +less motivation than others )

302 447 40% d. about average motivation

142 132 152 e. practically no motivation

14. How would you describe the attitudes of the class toward this course?

M=345 F=309 N=20

272 247, 10% a. very favorable

332 247 202 b. fairly favorable

28% 37z 45% c. average
82 112 252 d. decidedly unfavorable
5% 52 e. highly unfavorable

19. Does the course stimulate independent thinking?

M=346 F=306 N=20

16% 132 102 to an unusual degree

40% 382 45% much

252 312 202 moderately

142 132 25% little

1 4 5% p encourages rote memory work oaly, stifles
independen. thinking
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Hypothesis No. 3

Teachers will pro. ide not only for frequent and varied writing experiences, but
also for meaningful motivation. An emphasis will be on preparing the students
for writing.

There were no gleanings on the observation forms that would have bearing on
Hypothesis No. 3.

KT, ST 7 O I A
.

Liké the Znglish selective Developmental Reading, Speed Reading emphasizes the
activity of decoding. Writing or encoding is not one of the major objectives of
the course.
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Student Questionnaire

On the Student Questionnaire, Items il and 16 have bearing on Hypothesis No. 3.
11. Compared with your other courses, the amount of written work is:

M=346 F=309 N=20
8% % 02 a. much more than the usual amount
192 202 102 b. somewhat more than usual
41% 392 25% c. average in amount
232 222 25Z d. somewhat less than the average
9z 122 40% e. much less than the usual amount

PR ——
16. What things do you feel are the most help to you in English classes?

M=322 F=284 N=20 .
19% 112 40% learning to read faster and better
27Z 292 252 learning to write better
6% 5% 10%2 learning the parts of speech
4% 2% 5% ' learningihow to spell
447 532 202 learning about people and yourself .

Hypothesis No. 4

The class will reveal variety in methods and materials of instruction for
different groups of students within the course. Teachers will have considerable
latitude in choosing materials of instruction. There will be evidence of
experimentation and innovation in- the kinds of instructiom.

- Among the observations by observers are the following: "Class divided into five

distinct groups. One group of seven students being tested (speed and comprehension)
by teacher. The rest of the clags reading independently.”

Oésetvers' Reports of Methods Used By Teachers In Ord;r of Emphasis

1] 2|1 31 4] s]le| 7] 8

Lecture

Groups

Silent Work
Recitation
Discussion

Socratic

Student Presentation

Teacher Operating Equipment
Other .

Student Questionnaire

On the Student Questionnaire, Items 17 (refer to results under Hypothesis No. 1
above), 19 (refer to results under Hypothesis No. 2 above), and 25 have bearing
on Hypothesis No. 4.




25. How valuable are assigned readings?

M=330 F=291 N=20

102 322 102 a. outstanding

28% 312 102 b. almost always valuable
302 272 40% ¢. usually valuable

22% 252 402 d. sometimes worth reading
102 62 0z e. a waste of time

Hypothesis No. 5

Language, literature, and composition will be taught in appropriate proportion
and not as separate entities. Instruction will be coordinated and integrated.

As with the English selective Developmental Reading, the Speed Reading class does
not- focus on writing as one of the-major activities.

Observers' Réborts of Conteat Selected By Teachers In Order of Emphasis

1 2 3 4 5 6 7 8 ;J

— . - — m— 4. —~

Literature . -
Eﬁ:position
hguage
Reading 1
peech formal ; -
peech informal
fags Media

0 content stressed
ther 2%

{
|
L IT T

- N

DY g e T b

*

i gipothesis No. 6

Selective courses will provide comprehensive instruction in the skills of reading
;- ~for-all students. ‘

[EVRP P

— —

Since the major emphasis of Speed Reading is to enable students to read at a
greater speed with-greater comprehension, it is obvious that reading skills are
practiced in a class. Also, the students in a class are mainly college-bound.
There is a great deal of freedom for students to select their own works and to
explore a variety of areas. As one observer pointed out, "the teacher assigns
independent reading to students. Continual program of testing for comprehension
] and- speed. Students keep a record sheet of their own progress.”

i -
L Student Questionnaire

On the Student Questionnaire, Items 16 (refer to results under Hypothesis No. 3
above), 22, and 25 (refer to results under Hypothesis No. 4 above) have bearing !
on Hypothesis No. 6. |
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22. Difficulty of assigned reading:
" M=309 F=289 N=20
112 72 152 a. too difficult
792 792 75% b. of appropriate difficulty
102 142 102 c. too easy

-

Hypothesis No. 7

English teachers will be prepared for the pilot course by having been active

in professional conferences that included a focus on pertinent ideas related to the
new subject matter, by making use of opportunities for continuing their education
through inservice training or extension school services, and by being conversant
about articles and publications on the new subjects.

Though observers did not specify the instructor's preparation, their implication
above reveals the teacher's consummate skill and thorough understanding of the

demands of this course.

Hypothesis No. 8

Heterogeneous classes will have strong English programs for college-bound students
and will also have special accommodations for interests and abilities of terminal
students. The course will have relatively few drop-outs after the second week

of instruction-

As observed by one observer, the use of groups certainly accommodates the rangé
that would be et in such a class as Speed Reading. Refer to gleanings from
teacher-administrator observations under Hypotheses No. 4 and No. 6.

Student Questionnaire

On the Student Questionnaire, Items 15, 19 (refer to results under Hypothesis
No. 2 ab.ove), 22 (refer to results under Hypothesis No. 6 above), 23, and 25
(refer to results under Hypothesis No. 4 above) have bearing on Hypothesis No. 8.

15. Thinking back to the moment when you signed up for this course, has it
" fulfilled your expectations?

M=344 F=306 N=20 .

252 222 202 ac; more than fulfilled my expectations

232 222 352 b. it was satisfactory

227 222 15% c. about what I expected - -

17% 222 10%Z d. disappointed

122 122 202 e. did not have very clear expectations

23. For my preparation and ability, this course is: _

M=330 ‘=295 N=20

102 112 5% a. too difficult

80% 77% 752 b. about right

102 122 207 c. too elementary >
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Hypothesis No. 9

Philosphy and substance cf the English class will reflect changing social and
educational patterns of the times. The impact of technological innovations as
they affect the society will be apparent in the content and methods of teaching

English. :

Speed Reading is one of those courses that reflects the adjustment of the
curriculum in English to the demands of the 20th Century. Considering the great
amount of information available, it is of great importance that the average
citZzen reads selectively and adjusts his reading strategy according to the
purpose and the nature of the reading material. These goals appear to be
achieved as one might infer from the gleanings from the Teacher-Administrator

Observation above.

Student Questionnaire

On the Student Questionnaire, Items 17 (refer to results under Hypothesis No. 1
above), 20, 24, and 25 (refer. to results under Hypothesis No. 4 above) have bearing

on Hypothesis No. 9.

20. How do you estimate the value of this course to you?

: M=346 F=306 N=

. 152 122 252 a. most valuable

: 327 - 29% 20% b. highly valuable

: 342 36% 30% c. of average value

, 132 17% 202 d. of little value )

{ 6% 5% 5% e. of no value .

f
i
i
H
!
:

24. 1In relation to other courses I am now taking, this course is:

M=319 F=278 N=20 -
: 13% 92 5% a. very theoretical
H 222 202 202 b. somewhat theoretical
392 462 40% c. average in balance between theory and practical
applications '
: 152 172 L. 15% d. somewhat practical
‘ 112 82 202 eé. closely related to practical application

Student Response To Course

On-the Student Questionnaire, Items 10 (refer to results under Hypothesis No. 2
above), 12, 13, 18, 21, 26, and 27 provide interesting comparison when viewed

in relation to the composite scores of boys and girls.

12,

Why are you taking this course?

M=301 F=263 .N=19

17Z 112 112 a. it is require

102 7% 0z b. it is requirea bu. I would have taken it anyway
602 692 842 ¢. I like this area of English

132 132 52 d. I like the teacher
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13. This course was suggested to me by:

M262
352
442
6%
14Z

18. How do you like this course
including those you are now

M=335
312
382
192
127%

F=255
312
452
72
162

F=299
292
39%
227
102

N=20
252
45%
202
10%

N=20
252
35%
35%
5%

a.
b.
c.
d.

b.

d.

counselor
friend

parent

English teacher

as compared with other courses you have had,
taking?

one of the best
above average
below average

one of the poorest

21. Disregarding the teacher and the way the course was taught, how do you
rate the subject matter of the course? '

M=346
34%
41%
17%
42
42

F=307 .,
43%

- 36%

152
4%
2%

N=20
102
252
452
102
174

a.
b.
c.
d.
e.

liked it very much

liked it fairly well

neither liked nor disliked it
dislike the subject

strongly disliked

26. As compared with traditional English courses (English II or English III),
this ‘selective course gave you:

M=315

662
92

262

F=278

61%
5%

332

N=20
452

LY 4

502

a.
b.
Ce.

greater depth in the subject matter
toc much depth
about the z-me

2+. As compared with traditional English courses (English III or English 1V),
this selective course gave you:

M=302
622
13%

252

F=271
612
112

27%

N=20
552

0%
452

C.

> r

more flexibility in pursuing your interests
more rigid scheduling of books the teacher
selected

about the sgame

S

Recommendations

i

The Evaluation Committee recommends that (1) the Secondary Instructional Council

approve the offering of Speed Reading as a regular course in the Mt. Diablo District
English curriculum; (2) that course planners and teachers include writing and a study of
language as part of the curriculum.
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HUMOROUS LITERATURE

"In this course, student will study those literary works which evoke a humorous
response from readers."

Humorous Literature is being offered in only one of the five schools offering

,
.
S S R A O

nongraded multi-selective classes in English. The two observers reported the
number of students in attendance to be 29. Of the 27 students responding to the
Questionnaire, 8 were 10th graders; 9, llth graders; and 10, 12th graders. 17

boys and 10 girls took the course. In response to the question "What program of
the curriculum are you taking in school?" 3 chose "not decided"; 10, "vocational";
4, "commercial or business education"; 8, "academic"; and 12, "general". In
response to the question, "If you could be remembered here at school for one of

the four things listed below, which one would you want to be?" 7 chose "brilliant
student"; 8, "good athlete"; 3, "leader in activities"; and 8, "popular among
students”. 17 planned to attend college, 7 were undecided, and 3 were not planning

to.

Hypothesis No. 1

<

Programs will not be confined to a single anthology, but there will be evidence
of wide reading of many kinds of good books, such as library withdrawals, ample
classroom libraries, and guided individual reading programs. Books will not only
be prevalent but accessible:

The mean score of observers rating student involvement from 1, completely invblved,
to 7 uninvolved, was 3.

Gleanings froﬁ Teacher-Administrator Observation

"Teacher discussed previous day's reading and continued the discussion. Class then
read short assignment." "A continuation of fable and allegory." "Definitely
related to the type of humor under examination.” The other ob: :rver noted
"dictionaries and many posters in class variety of humorous literature books.
Cartoons, etc."

Student Questionnaire

On the Student Questionnaire, Item 17 has bearing on Hypothesis No. 1.
17. Student-instructor planning:

M=322 F=294 N=25 .
162 212 42 a. instructor encourages student participation
in planning and organizing class cbjectives
and activities
48% 502 68% ‘b. instructor allows students' suggestions and
) criticisms to influence his plans for class
objectives and activities
322 262 202 ¢c. plaming is chiefly by instructor
4z 3% 82 d. plaming is spelled out in the course description:
student. and teacher restricteg to the syllabus
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Hypothesis No. 2
There will be a perceptibly good intellectual climate in the class. More -
emphasis will be placed on ideas and processes of thought than on rote learaiug,
Gleanings from Teacher-Administrator Observations
"The room was well stocked with appropriate literature: books (hard and paperback)
magazines and newspapers. Students bring with them any school material or
personal reading material to utilize during the class."” '"Standard classroom.
Divided seating (% on each side of room) some decoration. Neat."
The mean .score of cbservers rating student involvement from 1 completely
involved, to 7 uninvolved, was 3.
~Student Questionnaire
On the Student Questionnaire, Items 10, 14, 17 (refer to results under Hypothesis
No. 1 above), and 19 have bearing on Hypothesis No. 2.
10. In relation to other courses, to what extent has this course motivated o
you to work’for it? L
M=342 F=305 N=10"
152 142 42 a. considerably more enthusiastic about working
for this course than the others
292 207, 12% b. more motivation in this course than othets
12% 10% 15% c. less motivation than otpg;s
302 442 542 d. about average motivation
142 13Z 15% e. practically no motivation
14. How would you describe the attitudes of the class toward this course?
Me=345 F=309 N=20 :
27% 242 72 a. very favorable
332 24% 227 b. fairly favorable
28% 37% 59% c. average
8% 112 7% d. decidedly unfavorable
52 5% 42 e. highly unfavorable
19. Does the course stimulate independent thinking?
M=346  F=306  N=20 ~.
162 132 5% a. to an unusual degree
402 382 19% b. much
252 312 412 c. moderately
14% 13% 222 d. 1lictle
42 5% 42 e. encourages rote memory work only, stifles

independent thinking

L4

Hypothesis No. 3 i |

Teachers will provide not only for frequent and varied writing experiences, but

also for meaningful motivation. An emphasis will be on preparing the students
for writing.

.~
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Like other selectives that were being offered at one school during the Fall of

. 1970, the observers did not record enough data from which information relevant to
’ this hypothesis could be extracted.

Student Questionnaire

On the Student Guestionnaire, Items 1l and 16 have bearing on Hypothesis No. 3.

é 11. Compared with your other courses, the amount of written work is:

M=346 F=309 N=27

8% 7 (074 a. much more than the usual amount
192 202 0% b. somewhat more than usual
! . 412 392 302 c. average in amount
232 222 412 d. somewhat less than the average
. 9% 122 30%.—.. e. much less than the usual amount

16. What things do you feel are the most help to you in English classes?
, Me322  F=284  N=90

192 112 172 a. learning to read faster and better
F 272 292 132 b. learning to write better
62 52 13% c. learning the parts of speech
Y 4 22 8% d. learning how to spell
442 53% 502 e. l:arning about people and yourself

Hypothesis No. 4

. e s u v SNy P G e PRSI
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The class will reveal variety in methods and materials of instruction for
different groups of students within the course. Teachers will have considerable
latitude in choosing materials of instruction. There will be evidence of
experimentation and innoY?tion in the kinds of instruction.

|

R e

éi Gleanings from Teacher-Administrator Observation
% "Teacher discussed previous day's reading and continued thediscussion.'" 'Class
1 then read short assignment and discussed it." '"Some small groups discussing
book." "The course is set up to define different interpretaticns of humor -
what is humorous. Why do people see certain things as humorous - this lesson
was part of this long range goal."
, Observers' Reports of Methods Used By Teachers In Order of Emphasis
i |
3 1 2 3 4 5 6 7 8
f Lecture
{Groups
Silent Work 3 1
Recitation 2.
Discussion 1
Socratic
Student Presentation
3 Teacher Operating Equipment
Other : M”mf.
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Student Questionnaire

On the Student Questionnaire, Items 17 (refer to results under Hypothesis No. 1

above), 19 (refer to results under idypothesis No. 2 above), and 25 have bearing
on Hypothesis No. 4.

25. How valuable are assigned readings?
M=330 F=291 N=27

102 322 ox a. outstanding

282 312 262 b. almost always valuable
302 27% 332 c. usualily valuable

222 252 30% d. sometimes worth reading
102 6% 112 e. a waste of time

Hypothesis No. 5

Language, literature, and composition will be taught in appropriate proportion
and not as separate entities. Instruction will be coordinated and integrated.

As with Hypothesis No. 4, generalizations regarding the degree of integration of
literature, composition, and language are 1mpo§sib1et

Observers' Reports of Content Sélected By Teachers In Order of Emphasis

123:2'567891

Literature 1
{Composition

Language 3
Reading 1 2

Speech formal
Speech informal

8 Media
o content stressed
Other

Hypothesis No. 6

- "
Selective courses will provide comprehensive instruction in the skills of reading
for all students.

Gleanings from Teacher-Administrator Observation

"Read a humorous modern fable and discussed it." The titles reported ranged from

The Dog Who Wouldn't Be, The Human Comedy, The Mouse That Roared, The Little World
of Don Camillo, and The Pushcart War."

Student Questionnaire "

On the Stident Questionnaire, Items 16 (refer to results under Hypothesis No. 3

above), 22, and 25 (refer to results under Hypothesis No. 4 above) have bearing
on Hypothesis No. 6.




-

B

i gty TN e S S

el 1 ek

b (e

Rt e i’ S P S

PEAAY

22,

Difficulty of assigned reading:

M=309 =289 N=27

112 72 32 a., too difficult

792 92 4% b, of appropriate difficulty
102 142 222 c. too easy

Hypothesis No. 7

English teachers will be prepared for the pilot course by having been active

in professional conferences that included a focus on pertinent ideas related to the
new subject matter, by making use of opportunities for continuing their education
through inservice training or extension school services, and by being conversant
about articles and publications on the new cubjecta.

Both observers reflected that the teacher vas well read and had access to much
material to meet the peeda of his students.

Hypothesis No, 8

aeterogeneous classes will have strong English prograns for college-bound students
and will also have special accommodations for interests and abilities of termimal
studénts. The course will have relatively few drop-outs after the second week

of - instruction.

Many of the observations above overlap within Hypothesis No. 8. One observer
reported the "students read humorous writing that they brought to class." '"Many

dittoed work sheets to encourage students to analyze the humor portrayed in
various books."

Student‘gggstio&naire

On the Student Questionnaire, Items 15, 19 (refer to results under Hypothesis No. 2
above), 22 (refer to results under Hypothesis No. 6 above), 23, and 25 (refer to
results under Hypothesis No. 4 above) have bearing on Hypothesis No. 8.

15. Thinkine back to the moment when you signed up for this course, has it
fulfilied your expectations?

M=344 F=306 N=27

252 222 112 a. more than fulfilled my expectations
- 23% 222 262 b. it was satisfactory

222 222 222 c. about what I expected

172 222 262 d. disappointed

122 122 152 e. did not have very clear expectations

23, For my preparation and ability, this course is:
M=330 F=295 N=26

102 112 (17 4 a. too difficult
802 772 772 b. about right
102 122 23% c. too elementary

’

Hypothesis No. 9

Pl.ilosphy and substance of the English class will reflect changing social and ~~ - °~

educational patterns of the times. The impact of technological innovations as

they affect the society will be apparent in the content and methods of teaching
English. )

e e, wicenen?
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Gleanings from Teacher-Administrator Observation

The teachers of Humorous Literature has relied extensively on media: "Use of
records selected by students."

Stuﬂcnt Questionnaire

On the Student Questionnaire, Items 17 (refer to results under Hypothesis No. 1
above), 20, 24, and 25 (refer to results under Hypothesis No. &4 above) aave bearing
on Hypothesis No. 9.

20, How do you estimate the value of this course to you?

Me346 P=306 Ne27

15% 122 a. most valuable
322 292 222 b. highly valuable
342 362 412 c. Of average value
132 17% 302 d. of little value
62 52 % e; of no value

24. In relation to other courses I am now taking, this course-is:

M=319 F=278 N=26

132 92 a. very theoretical

222 202 262 b. somewhat theoretical

392 46% 582 c. average in balance between theory and practical
applicaticns

152 172 15% d. somewhat practical

112 8z e, closely related to practical application

Student Response To Cburce.

On the Student Questionnaire, Items 10 (refer to results under Hypothesis No. 2
above), 12, 13, 18, 21, 26, and 27 provide interesting comparison when viewed
in relation to the composite scores of boys and girls.
12. Why are you taking this course?

M=301 F=263 N=25

172 112 282 a. it is required

10% % 162 b, it is required but I would have taken it anyway
60% 692 562 c. I like this area of English

132 132 oz d. I like the teacher

13. This course was suggested to me by:

M=262 P=255 N=23 . -
352 az 522 a, counselor

442 452 352 b, friend
62 % (14 c. - parent -
142 162 13% d. English teacher

=76~
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18. How do you like this course as compared with other courses you have had,
including those you are now taking?

M=335 F=299 N=25

312 297 123 a. one of the best

382 392 327 - b. above average
192 222 447 ¢. below average °

122 102 127 d. one of the poorest

21. Disregarding the teacner and tkLe way the course was taught, how do you
rate the subject matter of the course?

h

M=346 F=307 N=27

342 43% 302 - a. 1liked it very much

412 362 30% b. 1liked it fairly well °

172 152 302 c. neither liked nor disliked it
4z 4z 7% d. dislike the subject

4% 22 132 e. strongly disliked

26. As compared with traditional English courses (English II or English 111),
this selective course gave you:

M=315 F=278 N=25

~667% 617 482 a. greater depth in the subject matter
. 92 5% 22 ' b. too much depth
262 33% 48% c. about the same

27. As compared with traditional English courses (Engls h III or Inglish 1IV),
this selective course gave you:

M=302 = F=271 N=23

627 612 612 a. more fiexiibflity in pursuing your interests

132 117 172 b. more rigid scheduling of books the teacher
) selected

252 - 272 227 c. about the same

Recommendation ;

The Evaluation Committee recommends (1) that the Secondary Instructional Coumcil
adopt the course Humorous Literature as a permanent course offering in the Mt.
Diablo Unified School D‘strict; (2) that there is a great need for this type of
course for students who are reluctant readers; (3) that the District Office .
provide any services to assist in the development of this course -in oth:r schools
in the .District.




APPLIED ENGLISH
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"This course will be a study of the various conventions in which formal usage is
recommended. It will provide a background in traditional grammar, and a study

of English orthography, and a linguistic etiquette demanded of a writer or -
speaker in such differing situations as legal correspondence, application for
psoitions, and other occasions in which diplomacy will dictate the wisest means

for obtaining one's objective."

Applied English is being offered in two of the five schools offering a multi-
selective nongraded English program. The classes observed were generally
heterogeneous. The average number of students in atte ance during the
observation of the classes was 32. Of 56 students responding to the Questionnaire,
there were no 9th graders; 12, 10th graders; 24, 11th graders; and 20, 12th

< graders. 20 boys and 35 girls took the course. When asked, "What program or

4 L curriculum are you taking in school?" 10 of 56 responding chose "not decided";
three, "vocational"; 9, 'commercial or business education" 19, "academic"; and

15, "general." When asked, "If you could be remembered here at school for one of
the four things listed below, which one would you want to be?" 13 of 53

< responding chose "brillaint student"; 10, "goo¢ athlete"; 11, "leader in school

i : activities"; and 19, "popular among students." 35 students plan to attend college,
10 were undecided, and 11 were not planning to.
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Hypothesis No. 1

Programs will not be confined to a single anthology, but-there will be evidence
of wide reading of many kinds of good books, such as lilmary withdrawals, ample
classroom libraries, and guided individual reading programs. Books will not only
be prevalent but accessible. .

R s e P

Gleanings from Teacher-Administrator Observation

"Lots of paperbacks on bookshelves in room." "Folder for each student distributed
by teacher. Some Warner composition and grammar books. Very few other reading
materials."” "Notebooks." "

Like the film course discussed above, there appear to be very iew books for
assigned reading.

Student Questionnaire

On the Student Questionnaire, Item 17 has bearing on Hypothesis No. 1. ‘
17. Student-instructor planning:

M=322 F=294 N=52
16% 21% 13% a. instructor encourages student participation
in planning and organizing class objectives
and activities
48% 50% 447 b. instructor allows students' suggestions and
. criticisms to influence his plans for class |
objectives and activities
322 262 372 ¢. planning is chiefly by instructor
4% 3% 62 d. planning is spelled out in the course description:
student and teacher restricted to the syllabus
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Hypothesis No. 2

There will be a perceptibly gocd intellectual climate in the class. More
emphasis will be placed on ideas and processes of thought than on rote learning.

Gleanings from Teacher-Administrator Observation

"Seats placed just around perimeter of room, all facing front and center.
Decorations relevant to class work. Some feeling of disrder in the room
environment." "Teacher allowed great freedom in the classroom. There was a
great deal of cooperation from the students, who, for the most part, seem to
enjoy this class."

Observers rated pupil involvement on a scale of 1 completely involved, to 7
uninvolved at a mean of Z.75. j

~_
RO ——

-

Student Questionnaire ) '

On the Student Questionnaire, Items 1G, 14, 17 (refer to results under Hypothesis
No. 1 above), and 19 have bearing on Hypothesis No. 2.

10. Im relation to other courses, to what extent has this 'c‘ourse motivated
you to Jork for it? .

-

M=342 F=305 N=55

P

15% 147 9z a. considerably more enthusiastic about working
for this course than the others

29 20% 1i% b. more motivation in this course than others

122 10Z 15% ¢. less motivation than others

3r7 447 402 d. about average motivation

1is 132 252 e. practically no motivation

14. How would you describe the attitudes of the class toward this course?

M=345 F=309 N=56

27% 242 132 a. very favorable

332 - 24 20% b. fairly favorable

28Z% 372 322 c. average

82 112 232 d. decidedly unfavorable
5% 5% 132 e. highly unfavorable

19. Does the course stimu.)lat_e_ lndepgndent thinking?

M=346 F=306 n:ga‘“

162 132 132 a. to an unusual degree
40% 382 282 b. much
252 312 302 c. moderately
142 132 112 d. little
42 5% 202 e. encourages rote memory work only, stifles

independent thinking

Hypothesis No. 3

Teachers will provide not only for frequent and varied writing experiences, but
also for meaningful motivation. An emphasis will be on preparing the students
for writing.

-79-
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Gleanings from Teacher-Administrator Observation

One observer mentioned "voluntary creative writing," and "afforded oral and
written activities that were appropriate to a 'C' class." There were no other
remarks about composing written discourse other than filling in blanks on
workbook activities. However, the reader should refer to the content chart
under Hypothesis No. 5.

Student Questionnaire

On the Student Questionnaire, Items 11 and 16 have bearing on Hypothesis No. 3.
11. Compared with your other courses, the amount of written work is:

M=346 " F=309 N=56

82 ) 4 162 a. much more than the usual amount
192 20% 202 b. somewhat more than usual

412 392 322 c. average in amount

232 22% 232 . d. somewhat less than the average
92 122 9z e. much less than the usual amount

16. What things do you feel _ére the most help to you in English classes?

M=322 F=284 N=55

192 112 152 a. 1learning to read faster and better

27% 292 202 b. 1learning to write better

6% 52 242 c. learning the parts of speech

4% 22 132 d. learning how to spell - -
442 532 27% e. learning about people and yourself

Hypothesis No. 4

i

———— . e e

The class will reveal variety in methods and materials of instruction for
different groups of students within the course. Teachers will have considerable
latitude in choosing materials of instruction. There will be evidence of
experimentation and innovation in the kinds of instruction.

Gleanings from Teacher-Administrator Observation

"The lessons were part of a developmental spelling and reading program. The
concepts were prepared and reinforced in a very practical manner." "Students
took speliing tests. Students filled out and discussed work sheet on pronouns,
selecting one or fwo as the correct answer." '"Diagram simple sentences found

in magazines. Teacher verbally motivated the class to work in groups and to
help: each other diagram simple sentences found in magazines." "The students have
been taking lecture notes on a simple sentence and on diagramming." "Giving
clues on abstractions."

-80~
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Observers®' Reports of Methods Used By Teachers In Order of Emphasis

1 2 3 4 5 6 7 8

Lecture 1 1 1
Groups - 1
Silent Work 1 3 2
Recitation 1

Discussion 2

Socratic 3

Student Presentation

eacher Operating Equipment
Other : 2%

*Individual Conferences

étudent Questionnaire

On the Student Questionnaire, Items 17 (refer to results under Hypothesis No. 1

above) , 19 (refer to results under Hypothesis No. 2 above), and 25 have bearing
on Hypothesis No. 4.

[

25. How valuable are assigned readings?

M=330 F=291 N=45

102 322 72 a. outstanding

282 . 312 242 b. almost always valuable
302 27% 272 c. usually valuable ~

22Z 25% 312 d. sometimes worth reading
102 62 112 e. a waste of time

Hypothesis No. 5

Language, literature, and composition will be taught in appropriate proportion
and not as separate entities. Instruction will be coordinated and integre :ted.

In view of gleanings‘ynder hypotheses above, there appears to be an absence of
reading, and of uriting discourse.

Observers®' Reports of Content Selecied By Teachers In Order of Emphasis

1 2 3 4 5 6 7 8 9
iterature s
Composition
guage
Reading
Speech formal
Speech informal 1 2
s Media 2
o content stressed
her
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Hypothesis No. 6

Selective courses will provide comprehensive instruction in the skills of reading
for all students.
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28 mentioned above, the focus on reading skills is not one of the main objectives
of the Applied English course, the goals being reported as: (1) college entrance
examination preparation; (2) employment tests; (3) Civil Service examinations
preparations.

§§gdent Questionnaire

On the Student Questionnaire, Items 16 (refer to results under Hypothesis No. 3
above), 22, and 25 (refer to results under Hypothesis No. 4 above) have bearing
on Hypothesis No. 6.

22. Difficulty of assigned reading:

M=309 F=289 N=46

112 7z 7 a. too difficult
79% 792 632 b. of appropriate difficulty
102 142 302 c. too easy

Hypothesis No. 7

English teachers will be prepared for the pilot course by having been active

in professional conferences that included a focus on pertinent ideas related to the
new subject matter, by making use of opportunities for continuing their education
through inservice training or extension school services, and by being conversant
.about articles and publications on the new subjects. ’

One of the teachers has been an instructor in the evening school, teaching a
“cless preparing adults for the Civil Service examination.

Hypothesis No. 8

Heteroge s classes will have strong English programs for college-bound students
and will also have special accommodations for interests and abilities of terminal
students. The course will have relatively few drop-outs after the second week

of instruction.

Gleanings reported above have bearing upon this hypothesis, in a.dition to the
following remarks® "Mr. X had private conferences with several students on

the  results of the Iowa test." "Folder for each student distributed by teacher."
For further insight into the methods to meet the individual needs of students

in the class, ref to the Method Chart under Hypc .aesis No. 4 above.

Student Questionnaire

On the Student Questionnaire, Items 15, 19 (refer to results under Hypothesis
No. 2 above), 22 (refer to results under Hypothesis No. 6 above), 23, and 25
(refer to results under Hypothesis No. 4 above) have bearing on Hypothesis No. 8.

15. Thinking back to the moment when you signed up for this course, has it
fulfilled your expectations?

M=344 F=306 N=55

252 222 182 a. more than fulfilled my expectations
232 2272 182 b. it was satisfactory

222 22% 332 c. about what I expected

172 2272 27% d. disappointed

127 122 4% e. did not have very clear expectations
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23. For my preparaticn and ability, this course is:

M=330 F=295 N=51

102 112 162 a. too difficult

802 772 7i% b. about right

102 122 . 182 c. too elementary

Hypothesis No. 9 . -

Philosphy and substance of the English class will reflect changing social and
educational patterns of the times. The impact of technological innovations as
they affect the society will be apparent in the content and methods of teaching
EngliSh . g

The goal of this course was articulated by one observer's remarks, "The key focus .-
of the class is preparation for occupation and basic communication skills." In
view of a recent filing in tne State of Massachusetts that certain I.Q., employment,
and Civil Service examinations are discriminatory, the teachers of this course
should consider the possibility of the Courts concuring with the plaintiffs.

Another trend in our changing society is the policy of admissions offices at

major universities and state and private colleges considering and &dopting a lottery
method to determine applicants for admittance. Also, it is recommended that the
instructors read Report Of The Commission On Tests available from the College
Board's Punlications Order Office, Box 592, Princeton, New Jersey 08540, regardi..
the degree that College Board exams place any importance on some of the aspects

that are the concerns of the course designers.

Student Questionnaire

On the Student Questionnaire, Items 17 (refer to results under Hypothesis No. 1
above) , 20, 24, and 25 (refer to results under Hypothesis No. 4 above) have
bearing on Hypothesis No. 9.

20. How do you estimate the value of this course to you?

M=346 F=306 N=55

152 o122 152 a. st valuable
322 292 162 b. - ghly valuable
342 362 362 C. average value
132 172 292 d. of little value
62 52 42 e. of no value . -

24. 1In relation to other courses I am now taking, this course is:

M=319 F=278 N=52

132 9Z- 4% a. very theoretical

222 20% 152 b. somewaat theoretical

392 462 332 c. average in balance between theory and practical
. applications

152 172 23% d. somewhat practical

112 8% 25% e. closely related to practical application

Student Response To Course

On the Student Questionnaire, Items 10 (refer to results under Hypothesis No. 2
above), 12, 13, 18, 21, 26, and 27 provide interesting comparison when viewed
in relation to the composite scores of boys and girls.
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12. Why are you taking this course?
M=301 F=263 N=41

17 112 322 a. 1t 1is required

10%Z it 17% b. it is required but I would have taken it anyway
602 692 392 c¢. I like this area of English

13Z 132 122 d. I like the teacher

"13. This course was suggested to me by:

M=262 F=255 N=49

35%- 312 51% a. counselor
447 45% 222 b. friend
62 % 142 . c. parent
142 162 122 d. English teacher

18. How do you like this course as compared with other courses you have had,
including those you are now taking?

M=335 F=299 N=56

312 292 202 a. one of the best
382 392 382 b. above average

192 222 252 c. below averag:

122 102 18% d. one of the poorest

21. Disregarding the teacher and the way the course was taught, how do you
rate the subject matter of the course?

M=346 F=307 N=56

34% 43% 202 a. 1liked it very much

41% 362 432 b. 1liked it fairly well

172 152 292 c. neither liked nor disliked it
42 4z 22 d. dislile the -ubject

4z 2% 72 e. strongly disliked

26. As compared with traditional English courses (English II or English III),
this selective course gave you:

M=315 F=278 N=5(:

662 612 582 a. greater depth in the subject matter
92 LY4 102 b. too much depth

262 332 322 c. about the same

—f

2.  As compared with traditional English courses (English III or English IV,
this selective course gav: you:

M=302 F=271 N=48

622 612 402 a. more flexibility in pursuing your interests

13Z 112 192 b. more rigid scheduling of books the teacher
. selected

252 27% 412 c. about the same




Recommendations

The Evaluation Coomittee recommends (1) that the Secondary Instructional Council
approve Applied English as a regular offering in the Mt. Diablo District High Schools,
(2) that the activities of reading and writing discourse be a part of the Applied
English program; (3) that the instructors reconsider their goals in light of

. new changes in examinations as a re: .t of social pressures, legal decisions, and
| . linguistic scholarship.
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MT. DIABLO UNIFIED SCHOOL DISTRICT

EVALUATION OF PILOT ENGLISH SELECTIVE COURSES

1970-71

I. UNGRADED PROGRAMS IN ENGLISH
Concord High School, Mt. Diablo High School, Pleasant Hill High School,

Clayton Valley High Schooi and Ygnacio Valley High School ’
from

CATALOG OF HIGH SCHOOL COURSE OFFERINGS
in the
MT. DIABLO UNIFIED SCHOOL DISTRICT
1970-1971

All students will complete at least three years of English. Freshmen will
complete a basic one year program geared to their special needs. Sophomores,
juniors, and seniors may elect, on the basis of diagnosis and special interest,
with the recommendations of teachers and counselors, courses in language, literature,

and composition.

The English program is built upon the broad base of literature, language,
and composition,with emphasis on the specific skills of reading, writing, speaking,
and listening. Goals of the program are to develop permanc Yhabits of discriminating
and appreciative reading; critical and-effective listening; -ar, fluent, and
thoughtful speaking; well organized, effective, and logical writing free from gross
errors in mechanics and structure; and an understanding of how language works and
how it develops. English is taught as an integrated, humanistic discipline, with
application to the total educative process. Among the courses described
are year courses, semester selective courses, and semester electi courses. Year
courses are designated by the title English I, II, III, and IV, Selective semester
courses are titled Linguage I, Composition I, American Literature I, etc. These
courses will satisfy requirements for regular English classes. Elective semester
courses are traditional activity oriented programs, such as drama, journalism,
etc., and will not fulfill the English requirement. In selective English classes,
so as not to fragment the discipline, each course will reinforce the organic
principle that language is a symbolic system which is about "something else.'" Though
a course is titled Composition, Language, or Literature, one should not infer that
the exclusive study in each course is Composition, Language, or Literrture. To quote
the English Language Framework for California Public Schools 1968, the "... separation
(of courses into the three areas) must not be taken-as an invitation to divide the
curriculum into extended units of instruction on given components, or to assume that
the students in a specific-grade or situation need to study only one o@ them. Of
course, it does not follow that interaction of all three elements must be made
evident in every English lesson. But, as far as possible, the components of language
literature, and composition should continually be related to the class room, for the

-l-
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Pilot Courses (continued)

-

UNGRADED PROGRAM IN ENGLISH (continued)

main concern of the English program must always be the development of the student
into_an intelligent and sensitive listener, reader, speaker, and writer."

The unity of English, therefore, is not necessarily fragmented by naming a
course by such selective titles, which merely indicate emphasis of one area of
English study with the inclusion of the other two.

Language I

This course is an introduction to language study. Students will examine levels of
meaning in words, usage, dialects, history of English, semantics, and a system of
grammar describing the English language.

Lénguagg 11

This course is a continuation of Language I, with a greacer emphasis on the study
of the two grammatical systems, the structural, descriptive, and the transformational
generative grammars.

Symbology 1

Students in this class will investigate those symbol systems by which man shapes
his experience; i.e., language, art, painting, architecture, myth. The student
may study how advertising uses mythic symbols to sell products, how dress becomes
a symbol of class and position, how different symbol systems have unique functions
and operate by rules different from other systems, producing different effects and
responses, and how man in this ecosystem sustains a balance between himself and
others, and between himself and his natural world.

Symbology II

A continuation of Symbology I. Readings will include philosophical background of
symbolization, symbol in psychology, symbol in art, and symbol in ecology, with
the purpose of learning the grammar and rhetoric of these systems.

Compogition I

For studew.cs with serious writing problems. This class will emphasize word attack
skills; Yelattonship between the writer, the subject, and the audience; the purpose
that notivates the writing activity; the paragreph; the short story; and the oral
composition.

Compogition II o

This class is for students with average writing ability who are interested in
increasing their writing skills. They will be motivated to compose both oral” and
eitten discourse, understanding the organizational importance of the speaker, the .
audience and the subject of the communication. Development of paragraphs and longer
papers &s well as a study of semantics will be included in this course.

Composition III ,

[

For students with no serious writing difficulties. This class will emphasize an
analytical approach to the writing of discourse, the process of organizing information,
studying fact and opinion, logic and semantics. The course will emphasize the
gsentence and the paragraph. Among other literary models, the essay will be studied.
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Pilot Courses (continued)

Composition IV

This course is a continuation of Composition III. It is for students in the llth
and 12th grade who plan to attend college and who received at least a C in
Composition III or had teacher recommendation. The course will emphasize writing
long papers and close stylistic analysis. The emphasis will be on the form of the -

- work; adjacent reaaings may include the study of literary criticism. Attention to

the student's writing style will be a major concern.
Proge Style

For college bound students interested in literature. The course considers the ways
that language creates experience for the reader and ways that the reader's
experiences are consistent with the themes of the work., Among writing activities,
students will satirize the style of important authors.

Nonfiction . ) '

This course is designed for students who enjoy nonfiction and who wish to develop
discrimination and taste in this type of literature. There will be writing
assignments aimed at factual.reporting, at objective and subjective evaluation, and
at discerning the biographer's distance while treating his subject.

Media and Communication

Thi¢ -ourse will provide a wide variety of reading and writing exrzriences including
vocabulary building, improvement of spelling, means for filling ¢ 't job application
forms, and short writing problems. The reading will include typs aud forms of
written expression from newspapers, periodicals, and other sources Students will
study and compose for various media such as radio, television, motion pictures, etc.

Amerjcan Litersture I _

This course will be a developmental reading program for students who have reading
difficulties. The content of the course will be the works of American authors who
have written short stories, westerns, detective stories, and Gothic novels.

American Literature II

This course will study the important periods and significant themes as demonstrated
‘n the different genre of American Literature. Poetry, the essay, the short story,
the play, and the novel will be read with emphasis on the techniques of style and
the development of themes which are uniquely American.

Epglish Literature

This course is for those students who plan to attend college and are interested in
further study of literaturée. The course will emphasize important themes and
individual works in the development of English Literature.

Moderyn Literature

This course will include those literature selections that reveal the moral and
philosopﬁical problems which face man in the 20th €entury. Novels, short stories,
poetry, drama, and essays will be selected as they embody themes from various
philosophical schools between the extremes of existentialism and determinism.

World Literature

For students interested in various stages of historical and/or geographical develop-
ment of world literatures. Cultural horizons will be broadened by the study of
religious, political, and scciological-milieu in which the literary work was created.
At different schools geographic or historic periods may receive a major focus.




Pilot Coyrses (continued)

Shakespeare

This course will provide a study of several of the sonnets and the plays by
Shakespeare, including works representative of the histories, the tragedies, and the
comedies. Use will be made of film und recorded versions of the plays and
attendance at performances.of Shakespearéan and Elizabethan plays in the area

will be encouraged.

Poatry
Students will study the power of language through the form of poetry. The
course will help students to recognize the universality of poetry and give them

a greater avareness and understanding of their world. Some time may be spent on
tracing the development of the modern poets and their works.

Literature of Fantagy

This course, depending upon the high school, may focus in one of two areas of

* literature: science fiction and literature of the imagination. Novels, plays,
and poetry in which the settings transcend space and time or are imagined by the
mind will be the content.

Black Literature

This course will be a study of literary works by Black authors which provide an
additional perspective on American life. The course will integrate the literary
contributions of Black authors into the broader category of American literature
in order to acquaint the students with a wide range of Black writing.

Russian Literature -z

Students in this course will read, in translation, poetry, drama, and the novel
of pre- and post- revolutionary Russia. .

Literaxy Classics

This course will study various myths, including modern interpretations and
analysis of the origin of the myths, epics of different cultures, and those
monumental literary works which provide the present with insight into the time-
less themes of humanity.

Literature of Drama

This course will be devoted to the study of the drama as one form of literary
expression. It will include the study of contemporary drama &nd the comparison
of these with those plays of the past that have made outstanding contributions
to the literature of the world.

The Short Story

This course will be a study of the art of short fiction: the art of the writer

as the creator of an experience and the art of the feader as a recreator of tlat
experience. Students will consider the major aspects of fiction in general
(plot, character, point of view, tone, setting, theme). The interrelatedness of
these aspects will be stressed as students read stories by writers who stand among
the masters of the art of short fiction.

{ - Davelopmental Reading I AND II

This course is designed for students who are reading slightly below average or
at grade level. By reading selections of nonfiction and fiction, students will
increase their vocabulary, their level of comprehension, their ability tc make
inference, their understanding of the structure of the discourse, and their
ability. to adjust reading rate .o the type and purpose of the reading assignment.
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“Pilot Courses (continued) . _ . . - oo Ty e o

PP R T - - O ) - -

' speed Reading . . T - T -

K ﬁ%e?: .. This cc‘)ixrse— is designed for students who are reading above grade level and who .
- i\\ intend to continue on to college. . The course will refine ‘and broaden those W :

§\ - reading skills that enable one to read more rapidly and comprehend more, such as )
o {3‘@\ ~the ability to- anticipate ideas in material to be read, to ask questions of such
~ 7 %%y material, -to skim and ‘scan material, and to conclude a reading assignment by
i "~ constructing an overview of the content. - ERRE Sl -
LT } __Thei___FilmZ-:‘,;},:—]j S T —ii:; 7':—’;'7,7,'; St -

.z <. The purpose of this.course is to develop the -students’ understanding, appreciation,
: .~ discrimination, and critical analysis of the film as a means of communicating ideas
- .. 3 - and a modeé of -artistic expression. Students may study film techniques and employ

" i those techniques in the production of a motion picture. Among the various aspects
£ 7 of _film study, students may concentrate on cinematic techniques, the transplantation
= o of -the novel into film, the artistry of the documentary, the e:gpgrimentaﬁfilm,
3~ the animated film, and the feature film. Like the opera, the film is an inter-
: -artistic mode of expression. - Individual study may include reading and writing -
scenarios, viewing and painting sets and montages for credits, listening and P

v

"7;’Qmp:gfsripgfmﬁgic;for,good,;,apd'—:app:eg:ia}ing:qri;rsyrng:obgitj.;’ng the pace of scenes. o -

R Humorous Literature .. . coo s s oo S m o
L - In this Eoyrggggt’,u‘dvgnts——wi._}}; stud - ghg;g,l_i_t’é'riafi yo‘rksfﬁhigh“ g\'{olgé a i}tihqréns B o ,

7* régponse’;,ftm—igga’dévr*si,i 7, 75';, S - = T 7‘77 So- s B e ?,::',

- i _ This course will study the many types of literature, both prose and poetry, found )

- " 47 - in the Bible. It will explore ways in which writers of world literature have used

S ;;: - Biblical themes; reference, and style as a_basis for their works. Among the literary B

| = .- ¥ ‘genre that will be- s,:tt;gliedinill:be;t})é,poetry, of Psalms, the letters of St. Paul, L
~ '} the:biography of David, the essays of the Prophets and. the drama of Job. e

i
ey

- - This course will be a study of the various conventions in which formal usage is - =
" E ~recommended. It -will provide.a background in traditional grammar, the study of re =
;- .= % ‘English orthography, and the. linguistic etiquette demanded. of a writer or speaker in .
- ¥ such differing situations as legal correspondence, application for positions,” and s

{  -other occasions in which diplomacy would dictate the wisest means for obtaining one's

-y

~—objective. - - - i ] . - ToE e ot 7 - e =
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- I5. EVALUATION ASSIGNMENT <. - .

) 'l‘hank you for participatiﬂj as a member of the Eva].uatior. \.ommittee of the English
~_ + Pilot Selective Courses, 1969-70. You will be excused, either for one-half day or -
- for one full day to observe the class or classes designatcd below. - Please -call the

teacher you are visiting and introduce yourself so that the two of you might arrive-
. at the most convenient date for your visitation. - For further infornation regardiug ]
.~ the visit see "l’rocedures for Evaluating a Selective course.",— o - S o

o _ T - P .- -

PRI}
vy

You uill need to- -ake arrangeuents for substitutes for the classes you will miss. - -
Please submit an "Authorization for Absence of Certificated Personnel” ten days
prior to your visitation to Mr. llorlaan Naas, Director of Secondary Education. You
will- visit the following course or- coutses. : } -

-
Al
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Th Bvaluating Co-ittee is responsible fcr assessing the 12 Pi..ot Enfgvlfish courses -
. passed by the Secondaty Instructional Council in May,- 1969. " The evaluation of the -
i following courses is-a necessary step in the procedure for approving ‘new courses in -

- i the District, outlined on page 57 of the Catalog of lligh School Course Offerings in .
i the Mt. Diablo Unified School. District, 1969-70.. . I SR
R . 7 :Literature 9f Pantasy o " ;;17 Develop-ental Read‘ingl and II -

S 'llack Literature . 7‘: S - :?i Speed Reauing 7 * t' o
] "Russian Literature T - ‘Ihe Filla f— s R - -
7 Literary CIassics N .7 . ;— llu-orous Litereture ) o B ) o ,i; ’

Literature of Dra-a o ] ;’The Bible as- Literature AR R

,‘l'he Short Story S o "*Applied Enslish T

= 11
B

% —_ - -

‘Ihese twelve courses are being offered at. one or more- of the following five high - ' Do
~ schools: COncotd lligh, Ht. Diablo !ligh, Plea’"a'ant llil.l. lligh, _Clayton Valley lligh SR
and anacio Valley lligh ,’" v f - ) ) ] - ’

- * - . ) V—v’—} i 77
'l'he Bvaluating Co-ittee wishes to thank you for your participation. o

-
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valid- indeces of superior high school Bnglish programs.

4’““ nine '°“ﬂ¢‘l hY!mtheeee .re ec followe. S

I V!
i £
W .

bl

Ve

o

T providee e eunce or pereone for the etudent ‘to- edop;.

B . . B . B &
[ S o o - B

- TII. NINE HYPOTHESES OF SUPERIOR HIGH SCHOOL ENGLISH COURSES™ <«

- CrTe ey : 7 ] f :}:1;*
Nine of 12 hypotheses have been nodified to essess each selective. The original 12

hypotheses were developed by James Squire and Roger Applebee in The High School -
English Instruction Today. They were generalizations that the authors felt were -

‘[he pgqcedqre for- evelunqipg
,eeeh lelective cless 1. es followe: —;:f; - T e

Two obeervere will visit a aeleetive course- within a eeven week petiod. !aeh ”

" will get in touch with the teacher vhose course is to be evaluated prior to

the visit in order to establish a date convenient for both parties. One o

observer will be an administrator, the other will be an English teacher- who u
' or hee been a teechet of -the eeleetive chu being evelueted.

£ -

1. l'rogrm wi.ll not be confined to a si.ugle enthology, but there will be evidenee of
wide reading of many kinds of good books, such as library withdrawals, ample class-
- -.room librertee, and guided - inlltvidul reading progtm looke will not only be
prevalent but" ecceuible.;:_f‘—a : . -

-l

7;2; ‘there will be a perceptibly good intellectuel cli-ete 1n the eleu.
- will be p“leced -on- 1deee end proceuee of thought then on- rote leaming.

lleens o£ eveluetion.

carried by students;- classroom dieplnye. quelity cleeeroo- libreriee, eetive,
= sthuieting dtscuseion, nct do-ineted by the teecher.

3

'reachers wisl provide not only for frequent end veried wrtting experiencee, but
_ also for mningfnl -otivetion.

writing.

lleans of evelutiow f'lessroo- obeemtion l?on (D end E), mtch for a writing
euigment ‘that grows_out -of material discussed, that includes an explicit pur-
- fpoee for the exereise, that 1dent1ftee the-audience for the -euege, end' thet

,7,,;:7 -
- .27,

lo. -,l'he eleee wlll reveel veriet.y 1n -ethode end -eteri.ele of 1netruetion for dtfferent

- groups of students within the course. Teachers will have considerable latitude in

- ehooetng uteriele of instruction. ‘l'here vill be evidenee of experilentetion end
i 1nnovetion 1n the kinde of 1netmction. - T

:f: Heene of eveluetion. = Churoo- %eemtion l?or- (c D, end G)

5 hnguege, litereture, end co-poeition vill be teughtfin eppropriete ptoportion and -

_not as :eperete entitiee. Inettuction will._bﬁe*eoordiiuiated end 1ntrgreted

= lleane of eveluetioa.~ fchntooa Obeetvetion tor- (D and- G), {nfluence on 1teu on
the eleeeroo- obeervetiou fou eoncerned vi.th "eontinuity of leeeon " -

- i = - e - ) r
6 Seleetive courses will provide eupreheneive inetmetion 1n the ekilll of reading
for ell etudente.f;i A SR , —

\
\
|
\
'

W

Heee of eveluetiou. cleuroon Obeemtiou !or- (c end G)

i

llore e-plusts ‘

cnntoo- Obeemtion ror- (l, B !', end ll), relevent titlee




- - ~ _ et :)l?" - B | -
- 11‘ i};‘ . R T - - - - }
L ‘ugporn;szs—(congtduea)',—— - o -

N B Engliah teechers will be prepered for the pilot course by having been ecti.ve in ]
o professional conferences that included a focus on pertinent ideas related to thie - -
new subject matter, by making use of opportunities for continuing their educa-

tion through in-service training or extension school services, and by being conver-
e sant ebout erticles and publlcetione on the neu subjects. T - . o
\ Heane of eveluetion. CIenroo- Obeemtion Fom (I). teecher conversetlon. nunber :
= __of courses endlqg conferencee ettended recently. number of articles in journlla -
read recently. ] R ,;—“f— S e T B
"—_,’Yc"" - B oL - - R ,~a~ - B - L
a2 - : s .
LT 8 lleterogeneoue cleuee will have etrong Englicll progtm for college-bound studentl . e
- and will also have special accommodations for interests and abilities of terminal
- students. The _course wi‘l have reletively feuw drop-oute efter the eecond week of
oy ,flnstmction. e e 7 7 .
g 3 llennl o£ evelnetion:, CIeuroon Obeemtion “Porm (A, F, end I). epecul rending 15
}:‘ F g ',-eterieh, programs, etc., for teninel etndente. ) - =
i i 9. Pbiloeophy and substance of the lnglich clen wul reflect chenging aocul and
éducational -patterns of the times. The impact of - technological innovations as
? they effect the soclety will be epperent i.n the content end -ethode of teechi.ng 3
= "lngllsh. R : B e D=l N
- § - Helnc of eveluntion. CIesstoon Obsemtlon !orn (A c, and D), consci.omneu o£ = - o
- %» mass media iz classrooms; instruction in areas of mass media; literature program
. . ~ involving current ‘issues. cuttent novels being tlught' new -echenlcel devi.ces -
jff ‘ln evidence for insttnction. CEA I Te T L P o . -
—_— . S — R e e e e o T ot T = it demn . =R To = M memem ﬂfw#,xi;, ——— e e i *ﬂ-hanwfj
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‘PROCEDUREFOR EVALUATION OF A SELECTIVE COURSE

= e P

The nine hypotheses above are modifications of vhat Squire and Applebee developed to
evaluate English programs in selected high: schools vhich consistently educated out-
standing students in English (USOE Cooperative Research Project #1996) -

Bach class to be. visited will be observed by an adninistrator and by an Bnglish teacher,
preferably someone who has taught the selective course at another school. In general,
the: visitor should plan to stay for approxinately half of the period but there nsy

be variations of this~arrange-ent.——-‘ E i

Each observer will be provided for-s, one uill be co-pleted for each class that is
--observed. . The first four lines on the Classroom Observation Form can be filled in

by the observer almost immediately, since these items are readily available ‘and serve
to identify the particular. class. Daily or long-range assignments should be noted
as.well as the texts that the class happens to be using. Salient features of the
classroo-, such as the presence of room libraries, photographs, recorders, overhead
projectors, notion picture projectors, should ‘be noted, also, under “physical features.”

During the course of the visit, ‘the observer should notice the kinds of books (particu-
larly those that have no_.apparent relationship to the academic discourse in the class)
_that are beingfcarried sbout*by,the students., Notation by type and title vill be )

,As the class progresses, the observer can begin filling in D and E, describing in some
detail the purpose and- features of the lesson. Besides indicsting vhatever continufity
is apparent, the observer can use any rensining space for brief anecdotal reports.

At the end of the visit, (or after leaving the classroou) the obaerver should check of f
_the remaining items on the observation form.- These items involve considerable judg-
ment as to the content and nethod of instruction. ‘At the nost, only 3 items should be

" indicated under each category-—the one receiving the most emphasis should be designated
1.. “The item receiving the next emphasis should be designated as .2, etc. Pupil involve-

‘(conpletely involved) to. 7 (wholly uninvolved)

.

ment is indicated by circling the appropriste,nunber on. a dininishing scale, fron 1

These forns will,be found nost useful uhen the observer completes the visitation and

ﬁyi . begins to summarize his reactions and judgments for the final report forms. Since the
©  -‘information from these forms will.be summarized by the: Evaluation Committee, all of

_the forms: should be returned to Tom Gage, District Office, within 8 week of the visi-

jtstion. T T L : o r .

f': e M P
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7A7.

D.

I‘ .

Number of students -

B l’hysiccl feotureo of cliosroon::

’ etc ) 77—77” _ - 7 ) 7:74}32
. Pﬂpil invoiuepent (Circle diig),

Speech s forml

- Other e

H

- " V. . CLASSROOM OBSERVATION FORM .
L___....;? : y ) ) * 7 e . o
. Name of high school . ~ ‘English selective
Instructor o N B Observer Lo - -
Groupinz A__ B, G Other (specify) _ - .-

Time observed _-

, R v f
Assignments. - e R S - L R

Ly
Tew T oo L= _ -

-

Books}paperbacks cc’r‘ri}e\d :by‘fetud‘ento:«f;'"' R e eEe

Describe the octivity briefly (include teecher s apparent purpose, unique fentures,

- = _ - - NN - ‘,‘ - _ = - o N L

Deacribe the continuity of leseon (ita relntionship to. previous and succeeding

lessons) T T T - - S N o

-~ - - - = - =

P

- Completely - i:iﬁi%deeuninfvlolyed, ,
o 1.2 3 4 5 6 1

Content (order of emphosis, 1, 2 3, only)

Literature — Ccmpoaition Lcnguege -~ ZRending —_—

inforul Hnu media

No content stressed _

-
o

Hethod (Order of emphuis, 1, 2, 3, only) - :

Lecture, demonstrntion Groupar o

-, &

Socratic Student preoentction

gecitetiqn — Discussion ___
" Silent work ___

'reacher opereting equipment (opecify) Other __

Diocuuion with tencher' e : o

Conference cttendlnce

Pertinent 1itereture

In-eervice couroeo Co




VI. STUDENT RESPONSES TO-ENGLISH SELECTIVE COURSES
- The object of the etudent questionnaire is to eeeeeefetudent responee to the class 7
" being evaluated. Students, when £illing out this'questionnaire, will not identify

| themselves, .their teachers, nor. the school they attend, but they will deeignete by
; ‘: code, the eelective cleee in which they ete enrolled. . g

) § hope thet no queetion wtll be conatrued as eseeeeing teecher performence. This is
definitely not the intention. It is possible that course content could effect teach-
-ing style. For instance, if a year-long English literature course were adjusted to
.~ a semester program including heterogeneous students, a teacher might feel compelled

" to cover the same.amount of ground. - Therefore, the object of the questions that

- focus on teacher end nethode are etteupting to assess this eepect of the new eelective
5 progrln.,,A I .
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MT. DIABLO UNIFIED SCHOOL DISTRICT

Student Questionnaire

-

"This questionnaire is part of a study being conducted to evaluate the Pilot
English Selective Courses.in the Mt. Diablo Unified School District. As :

part of the study, we wan: to learn a few things about your response to this Coe '—4
English ‘class. : . i _ o ﬂ‘
This is not a test, so feel free to answer exsctly "the way -you feel There are no i
right or wrong answers. Your name, the teacher's and the school will be anonymous.
" "'PLEASE DO NOT FILL IN THIS INPORMATION ON YOUR _CARD, Only the course needs to be - :
7 1dent1fied S . ; )
On the following questions, please respond only once, using a dark pencil to
- indicate the letter of your choice on the IBM card except for the last question B
which you will write on a separate piece of paper. i
' 7},1.: thtlis'yourfpreseucvhighischoolsgrede2'f -
S Ya.7;9‘ T ’ S -7
N b. 10 :
. ’ c, 11
4. 12 j
4

{2; What is your sex?

h a. boy
s o b. girl

1»35 What program or curriculum are you taking in school?

a. not decided

b. vocational

c¢. commercial or business education
d. acsdemic .
e. general | .

¢ - T he 1f you could be remembered here at school for one of the four things
' listed below, which one would _you want to be?
% e - B F:)

a. brilliant student

b. good athlete

‘c. leader in activities
d. popular among students

'S, Do you plan to go to college?

a. yer' ' ) o

e b. undecided _ , _ . ’ -
c. no
g ' - i




Student Questionnaire . K
Page 2 : )

Tee

6f You are presently taking the foilowing English Selective Course (questions
6 7, and 8 list the 12 pilot courses being evaluated):

a, Literature of Fantasy (Science Fiction)
b. Black Literature

¢. Russiax Literature |

d.. Literary Classics (Mythology and Epic)

e. Bible as Literature

7. a. Short Story’

- b. Developmental Reading
¢. Film Study
d. Speed Reading
e. Humorous Literature )

8. - a. vApplied English
R b.  The Literature of Drama’

f?.ngbu -are now- taking how many'English courses- including thia one (Drama, A
}if;English 111, Modern Literature, Eoetry, ete. )?

.
.

a0 on
&\uwrj-

10. In relation to other. courses offered by other departments, to what extent
) haa this course motivated you to work for it?
a, coﬁ"iaerabfy more enthuaiaatic about working this course
) than the others
b. more motivation in this course than othera__ .
c. less motivation than othets .
‘d. about average motivation
e. practically no motivation

11. Compared with courses offered by other departments, the amount of written
work is: .

a. much more than the usual amount
b. somevhat more than usual

¢, average in amount

d. somewhat less than the average
e. much less than the usual amount .

12, gny are you taking this course?

a, 1t is required

b, it is required but i would have taken it anyway
¢. 1 like this area of English ,

d. I like the teacher

e. & friend also is taking it




Student Questionnaire
- Page 3

-

B

1l§.f This course vas suggested to me by:

a. counselor

b. friend

. parent’

d. Bnglish teacher

14. How would you describe the attitudes of the class tovard this course?

a. very favorable

b.- fairly favorable

c. average

d. decidedly unfavorable o

e. highly unfavorable ] -

15. Thlnklng back to the uonent‘uhen you signed up for thlc cource. has it
o fhlfllled your- expectations?

a. more than - fulfilled ‘my expectatlonc
b. .it was: ‘satisfactory

c. about what I expected

d. disappointed

e. did not have very clear expectations

77l6.‘ What thingc do you feel are the most help to vou in Bngllch classec?

a.  learning to read faster and better .

b. learaning about people and yourself

¢. }l..arning the parts of speech o
d. {inding areas of study (stories dlscucslon. etc,) that you like
e. learning to write better

il7. Student~-teacher pladnlng:

a. teacher encourages you to participate in planning and
organizing class objectives and activities

b. teacher allows you to suggest and criticize to influence
his plans for class objectives and activities

c. planning is chiefly by teacher

d. planning is spelled out in the course description: - .

studént and teacher are restricted to the syliabus

-

18. How do you like this course as compared with other courses you have had,

including those you are now taking?

.+ &, one of the best
"  b. above average

c. below average

d. one of the poorest

]




- 21.

22,

23,

25,

24,

Student Questionnaire

Page &
. .19. Does the
a.
b.
c.
d.
e.
20.

course stimulate independent thinking? * - R
to an unusual degree *

much

moderately

little

encourages rote memory work only, stifles independent thinking

ﬂow do you e:tinate the value of this courae ‘to you?

a.
b.
c.
d.
e.

most valuable -

highly valuable

of average value . - -
of little value

of no‘valﬁe ) - -

Diaregarding the - teacher and the uny(the ‘course was taught. how do you

rate the

a.
b.
c.
d.
e.

&.
b.
c.

subject matter of the courae’ ] ) - .

liked 1t very:nqch

liked it fairly well

neither liked nor disliked it
dislike the subject -
‘strongly dtsl!ked

‘Difficulty of assigned reading

too difficult
of appropriate difficulty
too easy

For my preparation and ability, this course is:

a.
b.
c.

‘too difficult
about right
too elementary

In relation’to other courses I am now taking, this course is:

_a.
bC'
c.
d.

very theoretical

somevhat theoretical

average in balance between theory and practical applicationa
somewhat practical-

closely related to practical applicntion

How valuable are assigned readings? .

a.
b.
c.
d.
e.

outstanding : :
almost always valuable

usually valuable

sometimes worth reading

a wvaste of time
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26. As compared with traditional English Courses (English 1, 2, 3, 4 being ] N
taught in other <inools) your Euglish Selective Courses such as thiez one =
have given you: o

A,
R
. c.

27, As compared with traditional Eugiish courses (English 1, 2, 3, 4 being
- taught in other schools) your !nglish Selective Courses, such as this one,
'h:p givenryou. -

b. .

'7 c.

251 On a piece of actatch paper please jot down in your own words what do you rhinb ::
= are the "bagics" in !ngliah. }

" 16/ap

Revised
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Student Questionnaire

about the same

more flexibility in pursuing your interests
wore rigid scheduling of books the teacher aelec:en
about the same R R

r'--s"g

greater cepth in the subject matter
too much depth

e e ‘_‘-_I“'




